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Counseling University Program Review 

The Counseling, Administration, Supervision & Adult Learning (CASAL) department in 

the College of Education & Human Services houses two counseling programs: Clinical Mental 

Health Counseling and School Counseling. Both programs are approved by the Council for 

Accreditation of Counseling and Related Educational Programs (CACREP). Both programs will 

be discussed as one entity when the discussion covers both programs equally, and as separate 

programs when program-specific concepts are being addressed. Many features of the programs 

such as goals and student outcomes are dictated by CACREP. For easier reading (at least for me) 

I have put the Program Review questions in a larger font, highlighted the section titles and 

relevant responses, and mixed bold and italicized fonts to distinguish things like a program goal 

from how we meet it.  

Section I: Program Mission and Goals  

The School Counseling Program  

The school counseling program is accredited by the Council for the Accreditation of Counseling 

and Related Educational Programs (CACREP). The program is based on the conceptual 

framework of the School Counselor as a Facilitator of Human Development and Professional 

Program Manager. This model envisions the professional school counselor as a program 

manager who has the skills to assess, develop, improve, manage, and evaluate a counseling 

program that is comprehensive and based on the development of student competencies. The foci 

of the comprehensive program are developmental (activities provided for all students to foster 

their development), preventive (activities centered on the identification of students who are 

highly at risk of acquiring blocks to their development and removal of those blocks), and 

remedial (activities to help students who are struggling with problems that are impeding their 

development). The school counseling program at Cleveland State University is a 48-semester-

hour concentration leading to a Master of Education, School Counseling, degree. There are two 

paths to licensure as a school counselor in the State of Ohio. One track is for licensed or certified 

teachers and the other track is for non-teachers. By 2020, all School Counseling programs must 
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increase to 60 semester hour programs. Our program will add the following 12 credits to the 

existing 48: 

• 3 Elective Credit hours to be taken in Early Childhood Mental Health, 

Psychopharmacology, Chemical Dependency Counseling or Family Counseling 

• 3 credit course on Treatment of Childhood Trauma that is currently being developed. 

• 3 credit course on College Counseling for secondary students.  

These options were developed by working school counselors on our visiting committee.  

The Clinical Counseling Program 

The primary aim of the program is to prepare Clinical Counselors for roles in community 

agencies. Graduates who successfully meet educational requirements are eligible to take the 

National Counselor Examination (NCE). After successfully passing the examination, graduates 

are awarded the Professional Counselor (PC) license until they have acquired two years of 

supervised experience in counseling, obtained after the award of the master's degree. After 

successful completion of two years, paid supervised experience, they are eligible to take the 

National Clinical Mental Health Counselor Exam (NCMHCE). Upon passing that exam, they are 

awarded the Professional Clinical Counselor license (PCC). The program emphasizes a 

generalist, clinical orientation, focusing on theory and skills in counseling (individual, group, and 

family), assessment, human behavior and development, diagnosis and treatment of mental and 

emotional disorders, neuroscience and psychopharmacology, intervention methods, lifestyle and 

career development, legal and ethical responsibilities, and service-delivery systems. 

1. What are the mission and goals objectives of the Clinical and 

School Counseling programs? 

MISSION 

“The mission of the counseling program(s) at Cleveland State University is to provide 

exceptional training through curricular experiences for master’s-level graduate students leading 

to licensure to work in a variety of settings. We emphasize culturally competent generalist 

training in two specialty areas of Clinical Mental Health Counseling and School Counseling. Our 

Clinical Mental Health Counseling students are trained to address issues ranging from problems 
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of daily living to more pronounced problems that manifest as symptoms of psychopathology. 

Our School Counseling students are trained to develop programs and deliver services following 

the American School Counseling Association (ASCA) national model. In addition, we aim to 

facilitate the personal development of our students since “self” and “relationship” are primary 

tools in successful counseling. We encourage students in the journey of making their personality 

and style of life an object of awareness throughout their training. 

Goals of the Clinical Mental Health Counseling Program 

1. Education of Counseling students 

• To educate Clinical Mental Health counseling students who meet all Ohio standards for 

licensure as Professional Counselors (PC) and Professional Clinical Counselors (PCC). 

• To provide training across the 8 common core areas as identified by CACREP. These are: 

• Professional Counseling Orientation and Ethical Practice 

• Social and Cultural Diversity 

• Human Growth & Development 

• Career Development 

• Counseling and Helping Relationships 

• Group Counseling and Group Work 

• Assessment and Testing 

• Research and Program Evaluation 

2. Advancement of program excellence 

• Promote professional counselor identity with students through involvement in professional 

counseling organizations.  
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• That our faculty contribute to the field of Counselor Education at the national level through 

publications, presentations, membership in professional counseling organizations and service.  

o To maintain our CACREP accreditation for Clinical Mental Health  

3. Service 

• To provide service to counseling interns and the Cleveland State University community 

in our Counseling and Academic Success Center (CASC).  

• To provide service to the greater Cleveland area through Continuing Education 

workshops, pro bono presentations, and consultation.  

• Provide service to the profession.  

Goals of the School Counseling Program 

1. Education of counseling students 

• To educate and prepare School Counseling students who meet all Ohio standards for licensure as 

School Counselors.  

• To provide training across the 8 common core areas as identified by CACREP. These are: 

• Professional Counseling Orientation and Ethical Practice 

• Social and Cultural Diversity 

• Human Growth & Development 

• Career Development 

• Counseling and Helping Relationships 

• Group Counseling and Group Work 

• Assessment and Testing 

• Research and Program Evaluation 
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2. Advancement of program excellence 

• Promote professional counselor identity with students through involvement in professional 

counseling organizations.  

• That our faculty contribute to the field of Counselor Education at the national level through 

publications, presentations, membership in professional counseling organizations and service.  

• To maintain our CACREP accreditation for our School Counseling program 

3. Community Service 

• To provide service to the greater Cleveland area through Continuing Education 

workshops, pro bono presentations, and consultation.  

• Provide service to the profession.  

2. How are program goals measured and 3) how well are the 

programs doing in meeting the goals? Please note responses 

are in bold, italicized font.  

Goals of the Clinical Mental Health Counseling Program 

1. Education of Counseling students 

• To educate Clinical Mental Health counseling students who meet all Ohio standards for 

licensure as Professional Counselors (PC) and Professional Clinical Counselors (PCC). 

This is measured by the pass rates on the National Counselor Exam (NCE). From 2006 

to the present the percentage of students who pass the exam on the first try is between 

90% and 94%. Beginning 2016, we offer NCE review courses via Continuing 

Education one to two times a year for all students and alum for the cost of $139 for a 

6-hour review course including lunch. 13 out of 15 who took the review course passed 
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the exam. We gave refunds to two students who did not pass after taking this NCE 

review course.  

• To provide training across the 8 common core areas as identified by CACREP. These are: 

• Professional Counseling Orientation and Ethical Practice 

• Social and Cultural Diversity 

• Human Growth & Development 

• Career Development 

• Counseling and Helping Relationships 

• Group Counseling and Group Work 

• Assessment and Testing 

• Research and Program Evaluation 

Our accrediting body, CACREP, requires that we review Key Performance Indicators of 
success in either skills or knowledge in each of these eight areas. The “linked to” references 
refer to specific CACREP standards. We review the following Key Performance Indicators 
annually at our faculty retreat in August Results are from Fall 2016/Spring 2017:  

1. Professional Counseling Orientation & Ethical Practice: Average final grade 
in CNS 517 Ethical & Legal Issues in Counseling (knowledge) and average 
score of final test case in CNS 517 (skill linked to standard 2.F.1.i.).  

RESULT: 98% scored B+ or better in course and 97% scored 21 out of 25 or 
better in final case with average grade of 23. 

2. Social and Cultural Diversity: Average final grade in CNS 504 Cultural & 
Social Issues in Counseling (knowledge) and average student grade on 
‘Social Justice Advocacy Project’ (skill linked to standard 2.F.2.h.)  

RESULT: 96% earned B+ or better in course; average student grade on 
paper 95% earned 21/25 or better on paper with average grade of 22.5 

3. Human Growth and Development: Average final grade in ALD 603 Lifespan 
Development (knowledge – linked to standard 2.f.3).  
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RESULT: 96% earned B+ or better in course 

4. Career Development: Average final grade in CNS 524 Career Counseling 
(knowledge) and average student grade on ‘Career Assessment’ assignment 
in CNS 524 (skill linked to 2.F.4.e.). 

RESULT: 98% earned B+ or better in class; 97% earned 21/25 on paper with 
average grade of 23. 

5. Counseling and Helping Relationships: Average final grades in CNS 622 
Individual Counseling Theories (knowledge) and average student grade on 
‘Video #3’ assignment in CNS 620 Lab in Counseling Skills (skill linked to 
2.F.5.g.)  

RESULT: 98% earned B+ or higher in class; average grade on final 
recording 27/30 

6. Group Counseling and Group Work: Average final grade (knowledge) in 
CNS 623 Group Counseling and average student grade on the project of 
leading a small group. Demonstration” assignment in CNS 623 (skill linked 
to 2.F.6.d.) 

RESULT: 96% earned B+ or better in class; average grade on project 19/20. 

7. Assessment and Testing: Average final grade in CNS 505 Appraisal 
(knowledge). Final grade.  

RESULT: 94% earned grade of B+ or better. 

8. Research and Program Evaluation: Average final grade in EDB 
601(knowledge). Because COEHS faculty have resisted us using our own 
Research for Counselors course, we do not yet have program evaluation built 
into the generic (Educational Research) course students take.  

RESULT 97% earned grade B+ or better. 

REMEDIATION: When students fail in a Key Performance Indicator, or when they 
are exhibiting problematic behavior, we hold a Concern Conference. In the 
Counseling Lab, CNS 620, students sign an agreement (Appendix 3) that they 
understand they will also be evaluated throughout the program on behavioral 
criteria that are outlined in a rubric that is used in the Lab, Group Counseling class 
(CNS 623), Practicum (CNS 680), and Internship (CNS 685, 686, 687). The rubric 
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is in Appendix 4). The concern conference is to discuss specific issues either 
academic, or interpersonal/behavioral (represented in the rubric). A behavioral 
plan is written up, agreed to, and another date to meet is set if needed. The Concern 
Conference is attended by the course instructor, the student, the student’s advisor or 
the department chair.  

2. Advancement of program excellence 

• Promote professional counselor identity with students through involvement in professional 

counseling organizations.  

Counseling students are annually asked to take the CSU Counseling Graduate Student 
Involvement Survey. Following are the results indicating student involvement for 2016: 

• A total of 57 students in Cleveland State University’s counseling graduate program 
completed this Qualtrics study. 

• Students were asked in which professional counseling organizations they held 
membership. Respondents indicated they were  

• members of the American Counseling Association (ACA; n = 19, 30.65%),  
• the American School Counseling Association (ASCA; n = 12, 19.35%),  
• the Ohio Counseling Association (OCA; n = 6, 9.68%), 
• the Ohio School Counselor Association (OSCA; n = 4, 6.45%),  
• Chi Sigma Iota (n = 17, 27.42%), and  
• Other (n = 4, 6.45%). Students who held membership in other professional 

counseling organizations reported involvement in the Ohio Association for 
Specialists in Group Work (OASGW), the American Association of Sexuality 
Educators, Counselors, and Therapists (AASECT), and ABCT. 

• Of the 57 students who completed the survey, 
•  4 (7.02%) had presented at a professional counseling conference and 53 had 

not (92.9%).  
• Student attendance at professional counseling conferences indicated a greater 

level of involvement; 14 students (24.56%) had attended a professional 
counseling conference and 43 had not (75.44%).  

• During their time as a CSU graduate student, 6 respondents (10.71%) indicated 
they had presented a workshop relevant to the counseling profession and 50 
had not (89.29%). 

 

• That our faculty contribute to the field of Counselor Education at the national level through 

publications, presentations, membership in professional counseling organizations and service.  



	 10	

In the 2016-2017 academic year, counseling faculty (core and associated) published 15 papers in peer-

reviewed journals and 2 co-authored books as well as multiple presentations. Publications are:  

Dr. Elliott Ingersoll: 

Ingersoll, R.E., & Rak, C.F. (2016). Psychopharmacology for mental health professionals: An 
integrative approach. Boston: Cengage. 
 
Dr. Kathryn MacCluskie: 

McHenry, W., MacCluskie, K.C. & McHenry, J. (Eds.) (2018). Tests and Assessments in 
Therapy: A case by case process. New York NY: Routledge 
 
MacCluskie, K.C. & Heinlen, K.T. (2016). Mindsight: Clinical and personal self-care practice. 
The Ohio Psychologist, 63, 23 - 25. 
 

Dr. Stephanie Drcar: 

Rygh, L., Corrigan, J.M., & Drcar, S.S.J. (2017). The impact of severe childhood illness on 
parental divorce: A cross-cultural exploration. The Ohio Psychologist, 64, 25- 26. 

Drcar, S.S.J., & Orchowski, L.M. (2017). Considering Graduate School in Psychology? 
Recommendations for Navigating the Application Process. In M.J. Sleigh, S. Iles & B. Cannon 
(Eds.). An Eye on Graduate School: Guidance Through a Successful Application. Chattanooga, 
TN.: Psi Chi, The International Honor Society in Psychology. 

MacCluskie, K.C., Drcar, S.S.J., & Robinson, D. (2016). Technology: Relevance of Ethics to 
Minors. In T.A. Sartor, B. McHenry, & J. McHenry (Eds.), The Ethics of Counseling Children 
and Adolescents (pp. 134-149). New York: Routledge. 

Turchik, J., Hebenstreit, C., & Judson, S.S. (2016). An Examination of the Gender Inclusiveness 
of Current Theories of Sexual Violence in Adulthood: Recognizing Male Victims, Female 
Perpetrators, and Same Sex Violence. Trauma, Violence, & Abuse, 17(2), 133-148. 

Stacey Litam, M.A. (doctoral candidate) 

Litam, S. (2017). Sex trafficking in America: What counselors need to know. The Professional 
Counselor, 7(1), 45-61. doi: 10.15241/sdal.7.1.45. 
 
Bach, J., & Litam, S. (2017). Kind regards: A case study of attempted sex trafficking. Journal of 
Sexual Aggression, 23(2), 222-233. doi: 10.1080/13552600.2017.1323124 

Dr Julia Phillips: 
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Phillips, J. C., Parent, M. C., Dozier, V. C., & Jackson, P. L. (2017). Depth of discussion of 
multicultural identities in supervision and supervision outcomes. Counselling Psychology 
Quarterly, 30, 188-210. doi: 10.1080/09515070.2016.1169995 

Vera, E. M., Phillips, J. C., Speight, S. L., & Brounk, T., Weathersby, D., Gonzales, R., & 
Kordesh, K. (2016). University counseling centers' outreach activities: A national survey. 
Journal for Social Action in Counseling and Psychology, 8, 34-52. 

Dr. Kelly Liao: 

Liao, K.Y.-H., & Weng, C-Y. (2017) Gratefulness and subjective well-being: Social connectedness and 
meaning in life as mediators. Journal of Counseling Psychology. 

Liao, K. Y.-H., Yeung, N., Wong, C., & Warmoth, K, & Lu, Q. (2017). Fear of cancer recurrence 
and physical well-being among Chinese cancer survivors: The role of conscientiousness, positive 
reappraisal and hopelessness. Supportive Care in Cancer, 25, 1141–1149 

Wong, C.C.Y., Mak, W.W.S., & Liao, K.Y.-H. (2016). Self-compassion: A potential buffer against 
affiliate stigma experienced by parents of children with autism spectrum disorders, Mindfulness, 
7, 1385–1395. 

Liao, K. Y.-H., Henceroth, M., Lu, Q. & LeRoy, A. (2016) Cultural differences in pain experience 
among four ethnic groups: A qualitative pilot study. Journal of Behavioral Health, 5, 75-81. 

Liao, K. Y.-H., Weng, C.-Y., & West, L. (2016). Social connectedness and intolerance of 
uncertainty as moderators between racial microaggressions and anxiety among Black 
individuals. Journal of Counseling Psychology, 63, 240-246. 

Lowinger, R. J., Kuo, B.C.H., Song, H.-A., Mahadevan, L., Kim, E., Liao, K. Y.-H., … & Han, S. 
(2016). Predictors of academic procrastination in Asian international college students. Journal 
of Student Affairs Research and Practice, 53, 90-104. 

 

o To maintain our CACREP accreditation for Clinical Mental Health  

As of writing this University Program Review, we are accredited through 2018 and writing our self-

study for the next cycle of accreditation.   

3. Service 

• To provide service to counseling interns and the Cleveland State University community 

in our Counseling and Academic Success Center (CASC).  
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CASC serves undergraduate students in Fall and Spring semesters. Currently, CASC is 

operating at full capacity. We have staffed it with a Director (Claire Campbell) and four 

graduate assistants who supervise 40 Clinical Counseling interns delivering services. In 

Fall/Spring 2016/2017 Semesters CASC conducted 573 appointments with a 93% “show” rate 

(only 7% “no show”). For Fall 2017 Semester alone, CASC will exceed 600 appointments.  

• To provide service to the greater Cleveland area through Continuing Education 

workshops, pro bono presentations, and consultation.  

The counseling programs work closely with Ms. Noelle Muscatello the Continuing Education 

Director. Profits from the CE workshops are used to fund student BOGO (“buy one get one”) 

scholarships in the summer since there is no support for graduate students in the summer 

semester. We awarded 15 BOGO scholarships with that money last summer (worth $71,739). 

Faculty also provided 6 pro bono presentations to community partners Fall semester 2017. We 

provided 18 CE workshops and 3 review courses in Fall 2017.  

• Provide service to the profession.  

Counseling faculty serve as journal editors, reviewers for conference presentations, and on 

different boards with stakeholders. These include but are not limited to (see vita in APPENDIX 

1): 

• American Counseling Association (ACA) Governing Council 

• ACA Expo Chair 

• Asian American Psychological Association 

• Ohio Counseling Association 

• Society of Counseling Psychology 

• Counsel of Counseling Psychology Training Programs 
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• Pathways Mental Health Counseling 

• The Centers for Families & Children 

• Division 52 of American Psychological Association (International Psychology) 

They also have presented over 100 presentations in the last three years.  

Goals of the School Counseling Program (The responses are the same as those for the 

Clinical Counseling Program above except where noted below).  

3. Education of counseling students 

• To educate and prepare School Counseling students who meet all Ohio standards for licensure as 

School Counselors.  

This is measured by the pass rates on the Ohio Assessment for Educators (OAE) Guidance Counselor 

Exam. Our students pass rates on the first attempt range from 85% to 91%. Because this is a newer test, 

as with the NCE, we now offer review courses through continuing education and hope those will help us 

raise the pass rate on the first try to at least 93%. 

 

4. How well is each program meeting its goals? (see above) 

 

5. What educational goals are being considered for the program in the future and 

what resources would be required to support those goals? 

 

Increase pass rates on NCE, OAE and the National Clinical Mental Health Counselor Exam 

(NCMHC). We aim to do this by simulating the exam cases in our in-class quizzes as well as the 

CE Review courses. Most of us do the review courses “pro bono” and any profit goes to the 

“BOGO” summer scholarship program. We also are in dialogue with Psychology faculty about 

creating an “express lane” for psychology majors who know they want to enter Clinical 

Counseling rather than Clinical Psychology at the master’s level. Clinical Psychology is still a 

“Boulder Model” training program that aims to train “scientist-practitioners.” Clinical 



	 14	

Counseling is an “Educator-Practitioner model that aims to primarily train clinicians. We are 

close to an agreement where we formalize a process that has been going on informally for a 

year. Seniors in psychology can take 3 to 4 “500” level counseling courses and then have a 48-

hour master’s as opposed to a 60-hour master’s.  

 

6. How does the program contribute to the full range of the University’s instructional 

needs (service, undergraduate, graduate, evening, weekend)?  

 

All programs in our department are Graduate Programs. There is a story that when the college 

was formed, Counseling, Adult Learning and Educational Administration were the three 

“outlier” areas but as they were all “Graduate Program Only,” they were grouped together as 

the CASAL department. We offer evening, some weekend, and a few hybrid/online courses. The 

philosophy of the counseling faculty is that we web-based or hybrid courses are sub-optimal for 

the discipline of counseling. Because we recognize there is a market of potential students who 

want to earn the School Counseling master’s degree prior to it changing from a 48 to 60-hour 

program, we have created an accelerated track where students earn the degree in 20 months (as 

opposed to 24) and this track uses a “flipped classroom” format. We began cohort 1 Fall 2017 

and will launch cohort 2 Summer 2018. We will assess the effectiveness of this alternative format 

by comparing CACREP core area Key Performance Indicators and pass rates on the OAE. 

 

Section II: Curriculum and Program Quality 

Describe the curricula offered by the counseling programs and explain how well it fits the 

mission and goals.  

The curriculum is dictated by CACREP with the exception of six elective credits in the Clinical 

Mental Health program. We have developed certificate programs that serve as specializations or 

as stand-alone certificate programs. These are our Chemical Dependency Counseling certificate 

which we offer with Social Work and which was the first program accredited in Ohio by the Ohio 

Chemical Dependency Counseling Professionals Board and our Early Childhood Mental Health 
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Program. The program of study forms (APPENDIX 2) list the courses and pre-requisites.  

 

1. What are the main features of the curriculum offered by the 

counseling programs?  

The main feature is that we do an excellent job of training generalists in Clinical and 

School Counseling. We are one of the few programs that offers integrative 

psychopathology for School Counselors and an integrative psychopharmacology course 

for Clinical Counselors. Most psychopathology and psychopharmacology courses just 

discuss the physiological bases of pathology psychotropic medication. In addition to this, 

ours include psychological, cultural and social perspectives including social justice 

issues. We are also unique in that we have healthy working relationships with the other 

departments that train “talk therapists” (social work and psychology). Students will 

graduate and work on diverse teams of professionals and our students are trained to 

understand the similarities and differences across the “talk therapy professionals” in 

training and practice.  

2. How do the curricula relate to programs and service functions 

offered by the CASAL department?  

The Clinical Counseling program supplies all the interns who see clients at the 

Counseling and Academic Success Center. As noted, we currently have 40 interns who 

have conducted over 600 appointments with students in Fall Semester 2017 alone.  



	 16	

3. What are the current national trends in counseling and to what 

extent do the counseling faculty’s instructional and research 

activities match those trends?  

TRENDS: License portability; supporting non-binary, transgender, LGBQ students; 

interface of neuroscience with talk therapy; and crisis counseling and refugee issues. Our 

faculty are active in all these areas as seen by their vita. We have been active in 

advocating for license portability (letters, presentations), created two elective courses 

CNS 644: Counseling LGBTQ Clients and CNS 632: Seminar in Counseling and 

Sexuality, integrate the latest neuroscience findings relevant to talk therapy into our 

courses, and are working in multiple classes to address counseling victims of terror, 

natural disaster, and refugee issues (including climate refugees).  

4. What recent, ongoing, or planned curriculum revision is 

occurring in the counseling programs and what is the rationale 

supporting these revisions? 

As noted, CACREP will require all School Counseling programs to increase from 48 to 60 

semester hours by 2020. Our program will add the following 12 credits to the existing 48: 

• 3 Elective Credit hours to be taken in Early Childhood Mental Health, 

Psychopharmacology, Chemical Dependency Counseling or Family Counseling 

• 3 credit course on Treatment of Childhood Trauma that is currently being developed. 

• 3 credit course on College Counseling for secondary students.  

These options were developed by working school counselors on our visiting committee.  
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5. If the program or any of its components is subject to outside accreditation, what 

have been the results? Has the program become stronger or weaker since the last 

accreditation? In what ways? What is the evidence?  

This is a question that is difficult to answer and the difficulty is rooted in the processes (or 

lack thereof) our accrediting body (CACREP) follows. CACREP changes the standards every 8-

10 years. For example, our current accreditation is under the 2009 standards and the self-study 

we are writing is under the 2016 standards. While CACREP solicits input from stakeholders, 

they do not systematically research whether a) the standards accomplish what they set out to or, 

b) what evidence suggests they should be changed, and c) should regional differences be taken 

into account to add flexibility to the standards?  

CACREP was coerced by the Counsel for Higher Education Accreditation (CHEA) to move 

to the current standards-based model. They were told they would no longer be a certified 

credentialing body (under CHEA) if they did not make the change. CHEA even sent “observers” 

into the CACREP board meetings to make sure the changes were made. I (Ingersoll) am told that 

CHEA is in turn driven by a Republican Senate agenda. Although my source seems good, I am 

from Youngstown and prone to conspiracy theories.  

At any rate, if Student Credit Hours can be viewed as a form of “evidence” that a program is 

becoming stronger, the table below illustrates steady SCH gains across the past decade from 

Spring 2008 to Spring 2017. One can only gauge SCH patterns in 8-10 year cycles. From that, 

economic variables and state funding can be correlated with annual shifts. It has always 

fascinated me that we have consistently higher enrollment in Spring over Fall but offer roughly 

the same number of courses. I think this chart is noteworthy when you consider that the state of 

Ohio has significantly cut support to higher education and the federal government stopped 
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subsidizing graduate student loans across this 10-year period. Despite these challenges and a 

dip in 2011, we continue to grow. We have been CACREP accredited since 1994 and expect to 

continue this success.  

 

Section III: Faculty 

PROGRAM FACULTY 

Elliott Ingersoll, Ph.D. professor & chair 

Kathie MacCluskie, Ed.D. Professor 

Dakota King-White, Ph.D. Assistant professor 

Stephanie Drcar, Ph.D. Assistant professor 

Stacey Litam, Ph.D. Visiting Assistant Professor 
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Kelly Liao, Ph.D. Assistant Professor, 50% Counseling; 50% Counseling Psychology 

1. How well do the expertise, education, and numbers of the 

counseling faculty match the needs of the counseling 

programs?  

Extraordinarily well. Our last five hires were all the top-rated candidates in their 

respective searches (on multiple measures across stakeholders). A review of the vitae will 

show we are an accomplished and complementary group. We have also met our Office 

of Institutional Equity goals for each search. We are in what I call a “sweet spot” in 

that of the seven counseling/counseling psychology faculty, 5 are in their first 1-3 years. 

Now the mentoring needs are strong but every one of these hires has “hit the ground 

running.” This group of faculty is energized and passionate about training counselors. 

Each of them said they were attracted to the program because we do not heavily 

emphasize “senior” and “junior” faculty. Every faculty member is invited to “put their 

signature” on the program. When we have a great idea, we run with it as a team.  

 Another feature that is unique to our program is that of the five core counseling 

faculty, three hold counseling licenses, 3 hold Ph.D. degrees in Counselor Education, 1 

holds a psychology and counseling license, 2 hold psychology licenses and hold Ph.D. 

degrees in Counseling Psychology. An unfortunate trend in Counselor Education is 

toward trying to coerce programs to not hire applicants with Ph.D. degrees in 

Counseling Psychology. This is classic mammalian turf politics as there is no evidence 

(really – none) that a person with a Ph.D. in Counseling Psychology cannot be an 

effective counselor educator. Because of the diversity of disciplinary identities held by 
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our faculty, we have been successful in coordinating with Social Work to create the 

Chemical Dependency Counseling Program and with psychology in our Ph.D. 

specialization in Counseling Psychology as well as creating a condensed track for senior 

psychology majors who want to enter Clinical Counseling. These seniors can take 9-12 

“500” level counseling credits as electives and greatly decrease the number of credit 

hours in the master’s.  

2. How do faculty need to be augmented to strengthen the 

counseling programs or respond to trends in counseling? 

We would benefit from another faculty member with school counseling experience. These 

are hard people to recruit because most of them are close to retirement and many would 

take a pay cut to come to Higher Education. We also need to turn our Visiting Assistant 

Professor position into a tenure-track position. We are still behind what our accrediting 

body considers ideal faculty: student ratios. We have a growing student body (evidenced 

in SCH across 10 years), multiple growth areas (Early Childhood, Chemical Dependency 

Counseling) and would like to start more accelerated programs utilizing the “flipped 

classroom” model. If we did that for the Clinical Mental Health Counseling program, we 

have estimated we could increase tuition generated by a 15-student cohort by 

approximately $80,000 per semester.  

3. How many of the faculty are engaged in productive scholarship 

and how is productivity measured? How does scholarship 

compare to peer institutions? 
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In the 2016-2017 academic year alone, counseling faculty (core and associated) published 15 papers in 

peer-reviewed journals and 2 co-authored books as well as gave multiple presentations. Publications 

are:  

Dr. Elliott Ingersoll: 

Ingersoll, R.E., & Rak, C.F. (2016). Psychopharmacology for mental health professionals: An 
integrative approach. Boston: Cengage. 
 
Dr. Kathryn MacCluskie: 

McHenry, W., MacCluskie, K.C. & McHenry, J. (Eds.) (2018). Tests and Assessments in 
Therapy: A case by case process. New York NY: Routledge 
 
MacCluskie, K.C. & Heinlen, K.T. (2016). Mindsight: Clinical and personal self-care practice. 
The Ohio Psychologist, 63, 23 - 25. 
 

Dr. Stephanie Drcar: 

Rygh, L., Corrigan, J.M., & Drcar, S.S.J. (2017). The impact of severe childhood illness on 
parental divorce: A cross-cultural exploration. The Ohio Psychologist, 64, 25- 26. 

Drcar, S.S.J., & Orchowski, L.M. (2017). Considering Graduate School in Psychology? 
Recommendations for Navigating the Application Process. In M.J. Sleigh, S. Iles & B. Cannon 
(Eds.). An Eye on Graduate School: Guidance Through a Successful Application. Chattanooga, 
TN.: Psi Chi, The International Honor Society in Psychology. 

MacCluskie, K.C., Drcar, S.S.J., & Robinson, D. (2016). Technology: Relevance of Ethics to 
Minors. In T.A. Sartor, B. McHenry, & J. McHenry (Eds.), The Ethics of Counseling Children 
and Adolescents (pp. 134-149). New York: Routledge. 

Turchik, J., Hebenstreit, C., & Judson, S.S. (2016). An Examination of the Gender Inclusiveness 
of Current Theories of Sexual Violence in Adulthood: Recognizing Male Victims, Female 
Perpetrators, and Same Sex Violence. Trauma, Violence, & Abuse, 17(2), 133-148. 

Stacey Litam, Ph.D. 

Litam, S. (2017). Sex trafficking in America: What counselors need to know. The Professional 
Counselor, 7(1), 45-61. doi: 10.15241/sdal.7.1.45. 
 
Bach, J., & Litam, S. (2017). Kind regards: A case study of attempted sex trafficking. Journal of 
Sexual Aggression, 23(2), 222-233. doi: 10.1080/13552600.2017.1323124 
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Dr. Kelly Liao Ph.D: 

Liao, K.Y.-H., & Weng, C-Y. (2017) Gratefulness and subjective well-being: Social connectedness and 
meaning in life as mediators. Journal of Counseling Psychology. 

Liao, K. Y.-H., Yeung, N., Wong, C., & Warmoth, K, & Lu, Q. (2017). Fear of cancer recurrence 
and physical well-being among Chinese cancer survivors: The role of conscientiousness, positive 
reappraisal and hopelessness. Supportive Care in Cancer, 25, 1141–1149 

Wong, C.C.Y., Mak, W.W.S., & Liao, K.Y.-H. (2016). Self-compassion: A potential buffer against 
affiliate stigma experienced by parents of children with autism spectrum disorders, Mindfulness, 
7, 1385–1395. 

Liao, K. Y.-H., Henceroth, M., Lu, Q. & LeRoy, A. (2016) Cultural differences in pain experience 
among four ethnic groups: A qualitative pilot study. Journal of Behavioral Health, 5, 75-81. 

Liao, K. Y.-H., Weng, C.-Y., & West, L. (2016). Social connectedness and intolerance of 
uncertainty as moderators between racial microaggressions and anxiety among Black 
individuals. Journal of Counseling Psychology, 63, 240-246. 

Lowinger, R. J., Kuo, B.C.H., Song, H.-A., Mahadevan, L., Kim, E., Liao, K. Y.-H., … & Han, S. 
(2016). Predictors of academic procrastination in Asian international college students. Journal 
of Student Affairs Research and Practice, 53, 90-104. 

Career comparisons between our faculty, Kent State Counselor Education faculty and 

University of Akron Counselor Education faculty are represented in the following table. 

Clearly CSU faculty write more books and hold their own on peer-reviewed papers despite 

having about half the faculty of these other institutions.  

University # faculty # books # peer-reviewed 
papers 

Average 
books/papers 

Cleveland State 6 12 68 2/11.3 

Kent State 13 (have Ph.D. 
program too) 

14 163 1.1/12.5 

U. of Akron 10 (also have 
Ph.D. program) 

3 80 .3/8 
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4. What are the internal and external sources of support for the 

program’s scholarly research? Is this typical of the discipline?  

Release time from teaching for faculty who are publishing. There are occasional grants but they 

are few and far between. This is typical for Counselor Education. Every year workload 

assignments are discussed by the chairperson and the Dean and approved by the Provost’s 

office. These are where the amount of research published is negotiated in to course releases via 

a point system.  

5. How is effective teaching identified, supported and rewarded?  

We do peer evaluations of each other’s’ teaching and all instructors have student evaluations for 

each class. I am of the mind that teaching could be more rigorously evaluated and rewarded. We 

are all aware that if a faculty member does not publish, they end up teaching more. But, if a 

faculty member were a poor teacher, we don’t ask them to publish more. Seems we could put 

more teeth and/or rewards in the evaluation system. The evaluations we do are reviewed 

between individual faculty members and the chairperson every year at the Faculty Annual 

Activity Review Conference in Fall Semester. Two current instructors (Ingersoll, MacCluskie) 

have won Distinguished Teaching Awards at the university level. The online evaluations are 

inferior to those we used to administer in class at the end of semester. Students say that they are 

asked to soon in the semester to evaluate the instructor. Instructors response rates plummeted 

when we went to the “E” evaluation from 90% and higher to about 30%. This is unfair to new 

faculty who are being assessed on teaching and not getting the feedback because we have chosen 

a poor system. I wonder (Ingersoll) if we can admit we made an error and return to the system 

that worked consistently for decades.  
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6. What is the average teaching load in this program? 

The CSU/AAUP Collective Bargaining agreement establishes 24 credit hours per academic year 

as the baseline of teaching. Since most of our courses are 3 semester credits, that would be 4 

courses a semester. However, via the point system described above, faculty get course releases 

for research and service. The average teaching load is 15 credits after those are figured in. That 

is a 3:2 or 2:3 teaching load across fall and spring.  

7. What is the average number of students in courses?  

This varies in many instances. CACREP requires that there be no more than 12 students in 

practica or internships so those caps are 12. Most content courses the caps are 28. The 

exceptions are Psychopharmacology and Psychopathology. Because we have agreement with the 

Clinical Psychology and School Psychology programs that their students can take those, they 

can range from 50-70 students. This was a personal project of the instructor (Ingersoll - who is 

also the chair) because he wanted cross-disciplinary dialogue in the courses. Since we are still 

not up the the faculty/student ratio we need, some content classes are also increased in size to 

accommodate our students. We pride ourselves on getting students into the courses they need 

where extra students would not hurt the educational experience of students overall. 

8. What university, community and professional service 

contributions do the faculty in this program make? 

Please refer to appendix 1(vitae) for a full account. Faculty serve on departmental, college, and 

university committees, provide service to the American Counseling Association and the 

American Psychological Association, do editorial work for the journals of those associations, 
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free CE workshops, in-services for local stakeholders, and presentations to local groups on 

topics of interest.  

Section IV: Students 

1. How is academic advising provided for the program, and how 

effective are the processes? How could advising be improved? 

All faculty provide academic advising. Upon admission, students are assigned a faculty member 

as an academic advisor. In addition, all faculty agree to help out “walk-in” students if the 

specific advisor is off-site. Our honor society, Chi Sigma Iota, also holds a student orientation 

that includes advising information. In their letter of acceptance (sample in Appendix 5) students 

are also told which courses to begin with and which courses are pre-requisites for practicum. 

The current system works very well. We also get assistance from all staff in Education Student 

Services who handle “walk-ins” as well. Unlike programs with Ph.D. tracks in Counselor 

Education, our faculty do not seek releases from the teaching and advising parts of the job. 

 

2. What percentages of entering students complete the degree 

program? What is the rationale for this figure?  

Last year, our CACREP Vital Statistics reported that 53.7% of students graduated via a full-time 

schedule. The percentage jumps to 89% over a five-span because most of our students are part-

time students. That also erroneously includes “license only” students who hold a master’s in 

counseling and are just taking certain courses for a new specialization. We do not have the 

“person-power” to make time to separate out those students. Here is a problem: whenever I 

(Ingersoll), the college, or the Information & Technology Services of CSU calculate how many 



	 26	

students are in the program or in classes, we always come up with different numbers. I count 

everyone, the college misses or in some cases doesn’t count students in practicum or internship 

the same way, and the university sometimes misses content courses. For all the magical 

technology, this problem has persisted since I started in 1994. My answer would be let the 

people closest to the students (counseling faculty) do the counting.  

3. What honors and awards have been won by students in the 

program or by graduates of the program? 

• This past year 7 of our students qualified for graduate assistantships in our department.  

• Last year, 11 students received summer BOGO (buy one, get one) scholarships 

• Each year 1 counseling student gets a Daniel D. Drake Scholarship and a David Santoro 

Scholarship.  

• 4 students presented at a national conference last year.  

4. How many students in the program are involved in 

internships, field placements, etc.? Describe the range of 

activities and their relationship to the programs. 

All students must take Practicum (CNS 680) which is a 100-hour practicum field placement. 40 

of the 100 hours must be direct service (e.g., counseling, diagnosing, treating mental disorders). 

All students then take a two semester, 600-hour internship, 40% of those hours must be direct 

contact. School Counseling internship is two semesters of CNS 680. Clinical Counseling 

internship is one semester of CNS 686 and one of CNS 687.  
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5. To what extent are graduates of the program successful in 

obtaining positions appropriate to the level of their education, 

training, ability and what is the evidence? 

We do not know right now. We send out follow-up surveys and get response rates of 23-30% 

which are not representative. Of those, 83% claim to be working in the field. To remedy this, this 

year we are initiating phone calls to alumni made by graduate assistants to try to increase the 

response rates.  

6. What assistance is provided to help students find suitable 

employment or opportunities for further study? 

Many students go on to doctoral study in Counselor Education, Counseling Psychology, or 

Doctor of Psychology (Psy.D.) degrees. Students who want to go into higher education are 

guided toward Counselor Education doctorates because there are far more jobs for professors in 

master’s level programs versus doctoral level programs. Students who want a higher level 

license (e.g. psychology is a doctoral level license) are encouraged to explore Counseling 

Psychology and Psy.D. programs. There are some benefits to this over a counseling license for 

example, counselors are not eligible for Medicare reimbursement while psychologists are. We 

discuss these options in the early CNS 620 Lab in Counseling course as they require some time 

and thinking on the students’ parts. We also know a significant number of students are hired at 

their internship sites.  
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7. Are students in the program continuing and succeeding in 

graduate and professional study? 

Yes, in the past 5 years 7 students who enrolled in doctoral studies finished their Ph.D. 

programs. Some are part time instructors with us now.  

V: Assessment  

1. What are the specific goals for student learning in the program major? 

2. How do the courses in the program relate to the program goals for learning? 

3. What methods and practices are used in assessing student learning in the program? 

4. What evidence has been developed to show the effectiveness of the program in 

meeting its goals for student learning? 

Items 1-4 in this section are covered in the following information from our current CACREP 

self-study. The goals are the standards and Key Performance Indicators. The courses listed are 

the courses that relate to program goals for learning. The methods of assessment are noted with 

the exception of course grades which include scores on exams, attendance and participation, 

papers, quizzes and projects. The evidence for effectiveness is the high rate of performance on 

Key Performance Indicators. 

Key Performance Indicators in Core Areas from 2016-2017: 

1. Professional Counseling Orientation & Ethical Practice: Average final grade 
in CNS 517 Ethical & Legal Issues in Counseling (knowledge) and average 
score of final test case in CNS 517 (skill linked to standard 2.F.1.i.).  

RESULT: 98% scored B+ or better in course and 97% scored 21 out of 25 or 
better in final case with average grade of 23. 
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2. Social and Cultural Diversity: Average final grade in CNS 504 Cultural & 
Social Issues in Counseling (knowledge) and average student grade on ‘Social 
Justice Advocacy Project’ (skill linked to standard 2.F.2.h.)  

RESULT: 96% earned B+ or better in course; average student grade on paper 
95% earned 21/25 or better on paper with average grade of 22.5 

3. Human Growth and Development: Average final grade in ALD 603 Lifespan 
Development (knowledge – linked to standard 2.f.3).  

RESULT: 96% earned B+ or better in course 

4. Career Development: Average final grade in CNS 524 Career Counseling 
(knowledge) and average student grade on ‘Career Assessment’ assignment in 
CNS 524 (skill linked to 2.F.4.e.). 

RESULT: 98% earned B+ or better in class; 97% earned 21/25 on paper with 
average grade of 23. 

5. Counseling and Helping Relationships: Average final grades in CNS 622 
Individual Counseling Theories (knowledge) and average student grade on 
‘Video #3’ assignment in CNS 620 Lab in Counseling Skills (skill linked to 
2.F.5.g.)  

RESULT: 98% earned B+ or higher in class; average grade on final recording 
27/30 

6. Group Counseling and Group Work: Average final grade (knowledge) in CNS 
623 Group Counseling and average student grade on the project of leading a 
small group. Demonstration” assignment in CNS 623 (skill linked to 2.F.6.d.) 

RESULT: 96% earned B+ or better in class; average grade on project 19/20. 

7. Assessment and Testing: Average final grade in CNS 505 Appraisal 
(knowledge). Final grade.  

RESULT: 94% earned grade of B+ or better. 

8. Research and Program Evaluation: Average final grade in EDB 
601(knowledge). Because COEHS faculty have resisted us using our own 
Research for Counselors course, we do not yet have program evaluation built 
into the generic (Educational Research) course students take.  
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RESULT 97% earned grade B+ or better. 

 

5. How is information about student learning outcomes used in 

planning, budget processes, or other program development 

activities? 

Key Performance Indicators are reviewed in the faculty retreat each year. One outcome of the 

review was that we created 3 Licensure Exam Review courses for the OAE, NCE, and NCMHCE. 

We began offering these through Continuing Education this year. We are also changing quizzes 

and case studies so they emulate the format used on the National Clinical Mental Health 

Counselor Exam. This exam (NCMHCE) is taken two years after graduation once the student 

has had two years paid experience under the first license (The Professional Counselor License). 

Passing the test gives alumni the Professional Clinical Counselor license which is the 

autonomous, terminal license in the field. The case format requires students to think critically 

each step of the way with a case from intake and interview, to diagnosis, to treatment and follow 

up. We hope these simulations will also better prepare students for the exam.  

VI: Resource Support 

A. Library 

1. To what extent does the library have sufficient resources to 

support current/future academic activities? 

These are sufficient. For Clinical Counseling, the Psychology home page is often useful as 

well as the dedicated Counseling page (both below).  
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Psychology: Home 
• Home 
• Articles	
• Books	
• Websites	
• Citing	Your	Sources	
• Tests	
• Plagiarism	
• DSM	V	
• Textbooks	&	Course	Materials		

Library Info. 
 

The Michael Schwartz Library 

• Library	Homepage 
• Contact	Us	
• Library	Hours	
• Directions	
• Ask	Your	Personal	Librarian	
• Off-Campus	Access	
• Mobile	Access	

Welcome! 
Welcome to the Research Guide for Psychology. 

The resources collected here will help you complete class assignments and projects. 

Please call me or email me if you need research assistance or if you would like to 
schedule an appointment. I am happy to meet with students individually to help you get 
started with your research or to answer any questions. 

Good Luck! 

Fran Mentch(Subject Librarian) 



	 32	

Videos 
TED Talk: Martin Seligman on positive psychology. Visit his website, authentichappiness.org 

TED Talk: Steven Pinker on the myth of violence. 

TED Talk: Barry Schwartz on the paradox of choice.  

TED Talk: Dan Gilbert asks, Why are we happy? 

Answering the 3 Questions of Statistics 

  

1.  A General Guide: Counseling 

 Home 
Search this GuideSearch 

A General Guide: Counseling: Home 
This Research Guide supports students, faculty, and staff in the School Counseling and the Clinical 
Mental Health Counseling programs. 

• Home 
• APA Citations 
• Articles/Research Databases 
• Books/Catalogs 
• Dissertations & Theses 
• Google Scholar 
• Instruments (Measurement & Evaluation) 
• K-12 Resources 
• Research 
• Websites 

Library Information 

 

  

Michael Schwartz Library 

• About the Library 
• Ask Your Personal Librarian 
• Contact Us 
• Course Reserves 
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• Directions 
• Interlibrary Loan 
• Library Hours 
• Mobile Access 
• My Account 
• Off-Campus Access 
• Services for Faculty 
• Services for Graduate Students 

 
 
WELCOME! 
Welcome to the Counseling Research Guide! 
My name is Diane Kolosionek, and I am the Education Subject Specialist 
Librarian at the Michael Schwartz Library of Cleveland State University. This 
guide has been developed to support the research needs of Counseling 
students, faculty, and staff in the CASAL Department of CSU's College of 
Education. 
This Research Guide will help you navigate the Michael Schwartz 
Library website and many of the key resources and services that are available. 
The guide provides information, tips, and links to assist with library research. 
VIEW THE TABS ABOVE OR CLICK ON THE FOLLOWING LINKS TO GET 
STARTED! 
I am your Personal Librarian. I am happy to meet with you to help you with your 
research or to provide you with an overview and tour of the Michael Schwartz 
Library. Please use the Schedule Appointment button to the right to make an 
appointment with me. If the days and times available do not fit your schedule, 
then please call me or email me so that we can find a mutually convenient time to 
meet. 
Good Luck! 
Diane Kolosionek 
Subject Guide 
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Diane Kolosionek 
 

Email Me 

Schedule an Appointment 
Contact: 
Education & Urban Affairs Subject Specialist Librarian 
Health Sciences Librarian 
Michael Schwartz Library, RT 110C 
Cleveland State University 
2121 Euclid Avenue 
Cleveland, Ohio 44115 
(216) 802-3358 
Subjects:Adult Learning and Development, Cleveland Transfer 
Connection, Counseling, Education, Faculty Excellence, Health and Human 
Performance, Health Sciences, Occupational Therapy, Physical 
Education, Physical Therapy, Public Administration, Speech and 
Hearing, Sustainability, Transfer Students, Urban Planning, Urban Studies 
 
 

2. To what extent does your budget support the purchase of or 

access to library materials for current/future academic 

activities? 

As noted above, Counseling faculty have published many books. The last two I did I never left 

my office because I was able to download all my relevant research papers (close to 1000) from 

the library website. Other faculty share the same story. Based on this I conclude the resources 

are sufficient. We have considered a field trip to the physical library for nostalgia’s sake.  
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3. To what extent are the materials in the library accessible to 

meet the needs of students?  

These seem to be accessible – no complaints from students.  

4. To what extent are services like access to copying, inter-library 

loans, data bases, computers available to students and faculty? 

These are available – no complaints from students.  

B. Technology 

1. In what ways is technology incorporated into your program? 

I (Ingersoll) am a little discomfited that the question seems to assume technology is a good thing 

in and of itself. I would more compare it to a surgeon’s scalpel. It could be used constructively 

and skillfully or destructively and dangerously. There is growing evidence that students gazing at 

screens (phones, tablets, computers) do worse than peers hand-writing notes in lecture classes 

and that students sitting near peers using devices also experience a drop-off in performance. 

These studies have been conducted across higher education settings from Community College 

studentss to West Point cadets. That said, we use technology pedagogically as well as research 

it. Pedagogically, we have experimented with different programs to add variety to lectures. We 

research the ethics of online therapies as well as the use of social media in therapy. Our 

Counseling & Academic Success Center is a technological hub where students have their own 

digitized (firewall protected) accounts to store recordings of sessions with clients that are then 

viewed by supervisors. Due to the growing evidence that time on screens is inversely correlated 

with academic success, we discourage the use of phones and computers during lectures and 

some of us use cell phone racks, where each student has a place to store their phone until break. 
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Given that counseling is all about human interaction, we minimize hybrid and online classes. 

Students consistently say they prefer a face-to-face class to an online class.  

2. To what extent are the technology resources available adequate 

for your program’s needs?  

They are adequate. 

3. What specific technological limitations need to be addressed 

and how can they be improved?  

Honestly, the university seems a bit “neophilic” where software is concerned. We have 

multiple software systems with nonsense names (e.g. “Cayuse” a word referring to an 

indigenous people in the Northwest and used as an archaic pejorative for a low-quality horse 

is the label of our grants management software – what in the world is that about ???). Many 

software systems seem like con games (e.g. BlackBoard which everyone gets used to then the 

university is coerced into updating a perfectly functioning program to the point where we all 

have to learn it anew). Other software programs (e.g. Kronos) plain don’t work. We would 

love to know what is up with these and why we are paying money for things that don’t work. 

For all the hours of “new chairperson training” there is not one module to teach new 

department chairs (let alone faculty) all these software systems (despite my suggestions these 

be added to the training). If the names and functions were intuitive that would be one thing – 

they are not. It seems we as an institution are unconsciously drinking the technological Kool-

Aid. As noted above, student evaluations as now done in “E” format are a disaster and a 

decrease in quality for faculty who depend on them. In mentoring new faculty, I encourage 
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them to evaluate how the course is going with students at least 3 times across the semester: 

about 4 weeks in, after midterm and at the end.  

VII: Other Support – Facilities, travel, staff 

1. To what extent does the program have enough office and 

classroom space to accomplish its goals? Are the offices and 

classrooms properly equipped? What, if any, improvements 

are needed?  

These are adequate although always under threat. I fully understand that the School of 

Nursing has expanded exponentially and legitimately needs more space. Our counseling 

programs are growing though in a steadier, but equal fashion, so our office space is also a 

priority. We “put legs on a snake” in many classroom expenses. One example is motorized 

projection screens. Was pulling down screens with a string really so impossible? One 

semester I kept count in Julka Hall 192 – the motor malfunctioned 4 out of 15 times. I had to 

stand on a table and tug while a student simultaneously hit the “on” button in the console 

located 10 feet away from the screen. Sort of takes the “magic” out of the technological 

moment. Another example is white boards. The markers run dry and have to be replaced 

often. To fully erase them, one needs a bottle “erasing juice” (God knows what that is) and a 

fistful of paper towels rather than one eraser. This has to cost more than chalk and slate. The 

contrast of ink from a weak marker is often not visible to all students. What was wrong with 

chalk and slate? We also know that the HVAC system in Julka Hall does not function because 

instead of the “green” one recommended, it was the recycled HVAC system from the old 

student center. The thermostats do not correspond to the units they are in if they work at all. 
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Because I (Ingersoll) have serious osteoarthritis, I am allowed to tape off the air duct that 

relentlessly blows cold air out year round and keep an approved heater in my office. I know 

there are a lot of heaters working in Julka Hall and can only wonder at the expense. After a 

number of years, it must equal what it would have cost to put the proper HVAC system in. 

While I am not a “complainer,” it has to be a problem when I just quit teaching summer 

because I cannot tolerate teaching in a freezer unit. My students know to bring a heavy coat 

in summer if they are trapped in a room designed to freeze meat.  

2. To what extent are the physical space and facilities provided 

for graduate students adequate? 

Things can be quite tight since Chester Building was torn down. More space always 

appreciated. The School of Nursing is quite generous with our classes that top 50 allowing us 

to use their labs when they are vacant. Note the HVAC issues described above. 

3. Are adequate numbers of properly equipped labs available 

Not really relevant to our programs.  

4. To what extent are telephone, copying and other allowances 

adequate to support faculty in their professional activities? To 

what extent do fay have sufficient travel money to attend 

seminars and conferences?  

I love the way you bury travel money in this laundry list of things like phones as if travel money 

were just another pesky detail that had to be tended to. The phones are fine – lovely, black icons 

that have an analogue feel to them that warms the hearts of baby-boomers like me (Ingersoll). 
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The budget for copy paper is inadequate even though we are all getting better at minimizing 

handouts and posting PPTs on BlackBoard. Last year, in mid-year, we had a 10% cut to our 

department budget. Silly. There is no money there. All the money is in salaries. The university at 

large holds a “shadow university” where magical terms like “foundation money” produce funds 

for all manner of things including apartments and housing redecoration. Surely people are not 

fooled: “money is money” and “foundation money” could be used to more directly support 

faculty and students. Just my (Ingersoll) two cents. I fear that the university is coming to mirror 

the fiscal inequities of the larger society. Faculty do not have a lot of money to travel and the 

money available has become scarcer and more competitive yet they are evaluated on 

presentations so end up paying for much of it out of their own pocket. Before I was chair, the 

Continuing Education money was used to support travel for faculty but faculty agreed that the 

summer BOGO scholarships for students was a better use of it.  

5. To what extent are there enough support staff to support 

faculty and students?  

We have just enough support between our two administrative staffers and our student workers. 

Here is a key point we need to make. Our staff are a fundamental part of the positive, student-

focused, safe-space culture that we have created together. There have occasionally been talks of 

creating a “staff pool” across the entire college. I cannot begin to describe what a disaster this 

would be. Better we all sell plasma for extra cash than do away with any more staff or place 

them in a pool where the best performers will be inundated with work and the less reliable staff 

under-utilized (to say nothing of the need for collective bargaining re-writing of job 

descriptions). Staff, faculty and student interactions are built on relationships. Relationships are 

the investments we make in each other with the valuable currency of time from our lives. People 
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– staff especially – are NOT interchangeable cogs that serve the college with some emotionless, 

“siliconesque” omniscience. They are human beings who create work environments together, 

learn the needs and patterns of those they serve together, and are an integral part of the 

foundation upon which programs flourish or perish. To view staff as a luxury fat that can be cut 

from the bone is to sow the seeds of our doom. Today the staff, tomorrow the faculty, next week 

the students. There now; I hope I’ve put the point across.  
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Appendix	4	

	
Behavioral	and	

Interpersonal	Rubric	



Counselor Education Non-academic Criteria Student Rating Form    Student Name  _________________________ 
	
	

Course Performance:  Check one:  _______620 _______680 _______685 ______686 _______ 687 
Place an asterisk in the cell that best represents the observed student behavior for each row.  For any ratings of 0 or 1, please provide behavioral examples on the final page. 
	

	
 

 
 

0 1 2 3 

Empathy Absence of ability to 
accurately identify 
feelings in clients 
 
 

Inaccurate or narrow 
feeling vocabulary 
"stressed out" 

Accurate most of the time, 
moderately broad feeling 
vocabulary 

Advanced, consistently accurate; 
extensive feeling vocabulary 

Insight Lack of awareness 
of any relationship 
between emotions 
and behavior 
 

Concrete awareness of 
relationship 

Able to recognize or expand 
upon someone else's 
identification of 
emotion/behavior relationship 

Initiates awareness of relationships 
between emotional experience and 
behavior 

Self-Awareness externalizes 
responsibility 
 

Underaware of 
dynamic cycle 

Able to acknowledge examples 
of dynamic relationship 
 

Can provide concrete examples of 
dynamic cycle of interaction  

Self-Reflection and 
Countertransference 

Denial of any hot 
spots 

Minimal ability or 
only identifies limited, 
concrete examples 

Self-identification (with 
prompts) of emotionally 
charged topics  

Readily able to identify own 
emotionally charged topics  

Openness to feedback Arguing or 
completely denying 

Defensive or 
minimizing 

Moderately congruent - 
congruence in one of the three - 
verbal, paraverbal, nonverbal 
 
 

Demonstrates congruent verbal, 
paraverbal, and non-verbal openness to 
constructive criticism 
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 0 1 2 3 
Ability to 
effectively integrate 
supervisory 
feedback 

No behavior 
changes 
identifiable 

Minimal evidence of effort; 
more instances of 
undesired behavior than 
instances of approximating 
desired behavior 
 
 

Moderate evidence; 
some reversions to 
previous but clearly 
making effort to 
approximate desired 
behaviors 

Significant evidence of modified 
behavior among targeted areas 

Emotional stability Consistent inability 
to participate in a 
full class meeting 

class behavior is noticeably 
affected by emotional 
concerns on more than one 
occasion 
 
 

Moderate ability - class 
behavior noticeably 
affected on one occasion  

Ability to bracket own 
emotional/personal challenges to 
perform in class 

Self-assessment 
accuracy 

Accurate self-
assessment < 30% 
of the time 

Accurate self-assessment in 
30 - 44% of taped sessions 

Accurate self-assessment 
in 45 - 89% of taped 
sessions 

Accurate self-assessment in >90% of 
taped sessions 

Professional 
commitment 

Two or more from 
adjacent column 

Late consistently 
Unprepared 
Late submission 
OR 
Poor planning in clarifying 
assignment expectations  
OR  
assignments done wrong 
 

Prepared for class 
Occasionally late - >2 
times 

Prepared for class 
On time for class <2 times tardy 
Initiates questions about 
assignments prior to due date 
Assignments turned in on time 
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Introduction 
 

Welcome to the M.Ed. program in Clinical Mental Health Counseling and/or School 

Counseling in the department of Counseling, Administration, Supervision, and Adult Learning 

(CASAL) at Cleveland State University. We are pleased to have you join us to pursue your 

academic and career goals. In addition to the information in this handbook, please consider 

joining us on our Facebook page at https://www.facebook.com/groups/155927444425507/  

This Graduate Student Handbook provides necessary information to successfully plan, 

implement and complete the required program of studies for the degree you are pursuing. 

Please use this handbook with your academic advisor as a planning guide and a place to record 

your progress. For your convenience, at the back of this handbook you will find semester 

planning guides, the master schedule for counseling classes, advising session worksheets, a 

list of course pre-requisites, and sample departmental and university forms. The website for 

the counseling programs is  http://www.csuohio.edu/cehs/departments/CASAL/ced.html. This 

site contains information about the program, faculty, interviews with former students, 

internship information, and class schedules, and other things. 

MISSION STATEMENT OF CSU COUNSELING PROGRAM FACULTY 
 
The mission of the counseling programs at Cleveland State University is to train master’s-

level counselors to work providing mental health care and holistic wellness education in 

schools and in mental health settings across the country. We emphasize generalist training 

with regard to treating a diverse population in issues ranging from problems of daily living 

to more pronounced problems that manifest as symptoms of psychopathology. While school 

counselors do not diagnose pathology, we aim to equip them with a generalist’s knowledge 



Counseling Student Handbook 3 
	

of the etiology and treatment of mental disorders as well as a general understanding of the 

types of psychotropic medications increasingly prescribed for school-aged children. School 

counseling students are trained to create programs and deliver services following the 

American School Counselor Association (ASCA) model.  Our philosophy of training clinical 

mental health counselors requires expertise in the diagnosis mental disorders. In an era of 

shifting policies about mental health diagnosis, our students learn to use each of the 

following diagnostic manuals:  

• The Diagnostic and Statistical Manual of Mental Disorders (DSM-5) 

• The ICD-10 Classification of Mental and Behavioural Disorders 

• Diagnostic Classification of Mental Health and Developmental Disorders of Infancy and 

Early Childhood,  

Our curriculum also emphasizes treatment planning and the American Psychological 

Association’s Level One curriculum on psychotropic medication for non-medical mental 

health professionals. Our program also has the first Chemical Dependency Counseling 

Specialization approved by the Ohio Chemical Dependency Professionals Board as well as a 

specialization in Early Childhood Mental Health. 

How Does Counseling Relate to Other Mental Health Professions? 
 

Counseling is one of several mental health professions in the United States. 

Cleveland State University offers programs in School Counseling and in Clinical Mental 

Health Counseling. The American Counseling Association has crafted the following 

definition of professional counseling: 

Counseling is a professional relationship that empowers diverse individuals, families and 

groups to accomplish mental health, wellness, education and career goals. 
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Our School and Clinical Mental Health Counseling programs are accredited by the 

Council for Accreditation of Counseling and Related Educational Programs (CACREP). The 

mental health professions include counseling, clinical social work, clinical and counseling 

psychology, marriage and family therapy, substance abuse counseling, and psychiatry. 

Psychiatry is a medical specialization whereas the rest are non-medical mental health 

professions. Each state decides how to license or certify each of the therapeutic professions. 

Although similar in their applied settings, each mental health discipline differs in the training 

model employed. The counseling training model has been described as an "educator-

practitioner" model. This model focuses more on clinical skills than research and 

encompasses treatment of psychopathology and facilitation of wellness. Psychiatry is based 

in the medical model with a bias toward the biological bases of mental and emotional 

disorders. Social work uses an ecological model that focuses on client advocacy within small 

and large systems and psychology uses variations on the scientist- practitioner model (the 

Boulder and Vail Models) that tries to balance training in research and clinical skills. 

 
Specializations across the mental health disciplines include Chemical Dependency 

Counseling and Marriage and Family Therapy. The state of Ohio issues 5 levels of 

certification or licensure in Chemical Dependency Counseling plus a supervision 

endorsement in Chemical Dependency Counseling. As noted, the CSU Counselor Education 

program (in partnership with the School of Social Work) has an accredited chemical 

dependency counseling sequence. Our counseling programs at CSU do not have a 

specialization in marriage and family therapy. Counseling and social work are master's level 

professions whereas licensure as a psychologist requires a doctoral degree and licensure as a 

psychiatrist requires a medical degree. A person should take into consideration their 
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temperament and professional goals when trying to decide between different mental health 

professions and training models. 

 
Screening Courses 

In order to be fully admitted to the School or Clinical Mental Health Counseling programs, 

students must pass both CNS 523: Small Group Lab and CNS 620 Lab in Counseling Skills. 

These are screening classes to make sure students possess the skills necessary to learn 

interviewing and small group facilitation. These two classes, along with CNS 617: Ethical and 

Legal Issues and CNS 622: Theories of Individual Counseling are also pre-requisites for CNS 

680: Practicum.  

Counseling, Administration, Supervision, and Adult Learning (CASAL) Office 
 

The CASAL office is in Room 275 of Julka Hall which houses the College of 

Education and Human Services. Office hours are from 9 a.m. until 5 p.m., Monday through 

Friday.  The CASAL office telephone number is 687-4613, or extension 4613 if you are 

using a campus phone.  If you need assistance when the office is closed, you may leave a 

message on the phone-mail system and someone will return your call as soon as possible. If 

you have a question for a faculty member that requires an immediate answer email the 

faculty member or the department chairperson and counseling program coordinator Dr. 

Ingersoll at  r.ingersoll@csuohio.edu . 

The Program Models 
 

Both the clinical and school counseling programs have guiding models that you will 

see on all of your syllabi. 

The Clinical Mental Health Counseling Program Model 
 

The Clinical Mental Health Counseling program model is:  The Counselor as 
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facilitator of human development and adaptive functioning in emotional, social, and career 

domains. This model is designed to reinforce training that is holistic. On the theoretical 

continuum from pathology to wellness, CSU faculty seek to integrate research and clinical 

practice spanning the continuum. 

The Mission of the Clinical Mental Health Counseling Program 
 

The Clinical Mental Health Counseling program at Cleveland State University, 

established in 1984, has evolved in a rich human environment and it brings together a diverse 

student body with a vast array of professional aspirations.  It aims at reaching adult learners 

who are employed in educational and human service settings and therefore offers degrees on 

a part- time as well as full-time basis and with late afternoon and weekend course offerings. 

The program integrates a core counseling curriculum with rigorous clinical coursework, 

practica and internships that prepare graduates to sit for the state counseling exam in Ohio 

(the National Counselor Exam, or "NCE") and ultimately obtain the Professional Clinical 

Counselor (PCC) license in Ohio. Graduates from this program go on to work independently, 

at agencies in the community, or continue their education pursuing doctoral studies. Because 

students are the faculty’s highest priority, teaching, mentoring, advising, and advocating are 

emphasized to facilitate the development of responsible, competent and engaged counselors 

skilled in clinical practice.  What makes the CSU program unique?  Its commitment to 

educating clinical counselors with highly developed knowledge base and skills in diagnosis, 

testing, and psychopharmacology, its success in recruiting culturally diverse students, and its 

excellent record of involving Master’s and Doctoral students in faculty research, publication 

and conference presentations. 

Clinical Mental Health Counseling Specialization 
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The Clinical Mental Health Counseling specialization at CSU is a 60-semester-hour 

program leading to a Master of Education degree in Clinical Mental Health Counseling.  

Graduates who have successfully met all educational requirements are eligible to sit for 

the National Counselor Examination (NCE). Students may choose to use the NCE as their 

exit requirement. To obtain licensure in the state of Ohio, you must first pass this exam. 

Following successful completion of the exam you are eligible to receive the Professional 

Counselor (PC) license. The PC requires that you be supervised and cannot independently 

diagnose or treat people with mental or emotional disorders. To become eligible for the 

Professional Clinical Counselor (PCC) license, and thus function as an independent 

provider of mental health services, you must complete two years of supervised experience 

in counseling (at 1500 hours per year for a total of 3000 hours) under the supervision of a 

PCC with the Supervisory endorsement (PCC-s). You may take longer than two years to 

accumulate this experience but the total must be 3000 hours of supervised work 

experience. This experience must be completed after the award of the master’s degree. 

After obtaining the PC, you are not obliged to pursue the PCC. If you choose to remain  

a PC you must have ongoing supervision. 

Goals and Objectives of the Clinical Mental Health Counseling Program 
 

1. Education of counseling students 
 
◆ To educate community counselors who meet all state standards for licensing 

 
◆ To educate counselors who provide effective direct services to community clients 

 
◆ To provide training in individual, group and career counseling strategies, assessment 

practices, consultation with other professionals and family members, and understanding 

and conducting applied research and systemic evaluation of their interventions 
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◆ To educate counselors who have a thorough understanding of issues of cultural diversity in 

urban communities and thereby, are equipped to meet the needs of urban clients 

2. Advancement of program excellence 
 
◆ To maintain our CACREP accreditation for community counseling program and to 

maintain  the national visibility of the program 

◆ To advance knowledge in community counseling, with special emphasis on scholarly 

contributions in counseling techniques (particularly methods aimed at diverse and urban 

populations), in legal and ethical issues in counseling, emerging areas like 

psychopharmacology, and in adapting traditional counseling services to the changing 

needs of an urban population across the life span 

◆ To expand short courses and specialized offerings for continuing education requirements 

of certified and licensed counselors in Ohio 

3. Community Service 
 
◆ To provide practicum students and interns for agencies in Northeast Ohio.(In any given 

year, we average about 30 Clinical Mental Health Counseling interns in placement in 

community agencies) 

◆ To share expertise of faculty and graduate students with agencies to help them upgrade 

and expand services 

◆ To conduct applied research and engage in consultations to field settings that will help 

agencies provide better service to clients and assist them in becoming models for 

effective counseling services for other urban areas. 

The School Counseling Program Model 
 

The School Counseling program model is: The School Counselor as Facilitator of 
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Human Development and as a Professional Program Manager. Again, CSU faculty integrate 

findings from research and clinical practice in school settings across the wellness spectrum. 

We recognize that the unique setting of the school often calls for program management on a 

variety of levels in addition to individual and group counseling and guidance. 

The Mission of the School Counseling Program 
	
The CSU School Counseling Program is a master’s level graduate program that prepares 

teachers to become counselors at the elementary, middle, and high school levels. Our 

conceptual framework envisions the school counselor’s role as having two facets: 

 
1. A Facilitator of Human Development 

 
2. A Professional Program Manager 

 
We believe that to be effective facilitators of human development, counselors must have a 

broad academic background that includes an understanding of guidance philosophy, human 

growth and development, counseling theory and practice, counseling interventions such as 

psychological and educational testing and group approaches, educational development, 

personal development, and career development. To be a professional program manager, the 

school counselor needs skills in assessing, developing, improving, and managing a counseling 

program. Our ultimate goal is for our graduates to assist all students to develop toward their 

potential in the academic, career, and personal/social domains (Perusse & Goodnough, 2004; 

American School Counselor Association, 2005; Cobia & Henderson, 2007). 

We believe that to be effective, school counselors must provide an array of developmental, 

preventive, and remedial activities (Baker, 2000; Lambi & Rokatani, 2002; Trevisan & 

Hubert, 2001; Whiston & Quimby, 2009). 

School Counseling Specialization 
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The School Counseling specialization at CSU is a 48 semester hour concentration leading to a 

Master of Education degree in School Counseling.  In the state of Ohio you no longer need a 

provisional or professional teaching license or two years teaching  experience to become a 

school counselor.  The following lists what is required to obtain a school counselor license, 

depending on whether an individual is already a licensed teacher. 

Previous Teaching License 
 
If you hold a teacher's license in the state of Ohio and have taught successfully for two years 

with either the provisional or professional license, your licensure requirements will be: 

Ø Completion of the Masters degree in School Counseling including a 600 hour 

internship in a school 

Ø A passing score on the Ohio Assessment for Educators (OAE) School Counselor Exam 
 

Ø Endorsement by the College of Education. 
 
No Previous Teaching License 

 
Ø Completion of the Master’s degree in School Counseling including 600 hour internship 

 
Ø Passing the OAE 

 
Ø Completion of an "induction year" for the first year of employment as a school 

counselor, under the supervision and mentorship of a licensed school counselor who 

has held the school counselor license for a minimum of 2 years. 

Goals and Objectives of the School Counseling Program 
 
1. Education of counseling students 

 
◆ To educate school counselors who meet all state standards for licensing 

 
◆ To educate counselors who provide effective direct services to K-12 students and their 

families and provide consultation to other educators 
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◆ To provide training in individual, group and career counseling strategies, in assessment 

practices, in consultation with other professionals and family members, and in 

understanding and conducting applied research and systemic evaluation of their 

interventions 

◆ To educate counselors who have a thorough understanding of issues of cultural diversity 

in urban communities and thereby, are equipped to meet the needs of urban clients 

2. Advancement of program excellence 
 
◆ To maintain CACREP accreditation for the school counseling program by and maintain 

national visibility for the program 

◆ To advance knowledge in school counseling, with special emphasis on scholarly 

contributions in counseling techniques (particularly methods aimed at diverse and 

urban populations), in legal and ethical issues in counseling, and in adapting 

traditional counseling services in schools to the changing needs of an urban 

population across the life span 

◆ To expand short courses and specialized offerings for continuing education 

requirements of certified and licensed counselors in Ohio 

3. Community Service 
 
◆ To provide practicum students and interns for schools in Northeast Ohio (Our average 

number of School Counseling interns is approximately 30 students on internship 

placements per year) 

◆ To share expertise of faculty and graduate students with schools to help them 

upgrade and expand services to students 

◆ To conduct applied research and engage in consultations to field settings that will help 
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schools provide better service to clients and assist them in becoming models for 

effective counseling services for other urban areas 

◆ To expand collaborative relationships with the Cleveland Public School and other 

school districts in the region 

School Counselor Licensure 
 

At the end of their program, all school counseling students must apply for endorsement 

with the College of Education. This entails submitting the following materials in one envelope 

to Educational Student Services Center, Julka Hall 170: 

• A completed application from the Education Student Services Center 
 

• A check for $40 made payable to Ohio TEC 
 

• A copy of your teaching certificate 
 

• A copy of your OAE score 
 
***Make sure that you retain a copy of your transcript when you take the exam.  

Advising 

Once a person has been accepted to either the School Counseling or Clinical Mental 

Health Counseling programs, an advisor will be assigned by the Educational Student Services 

Center (ESSC). Students who have advising questions prior to having an advisor assigned 

may consult Dr. Elliott Ingersoll (r.ingersoll@csuohio.edu) or and full time faculty member. 

Meeting regularly with your advisor to develop a good working relationship is essential. This 

allows your advisor to get to know you so as to assist you in achieving your academic and 

professional goals. All faculty keep regular office hours to facilitate meeting individually 

with advisees. To schedule an appointment, call your advisor directly, or contact the CASAL 

office at (216) 687-4613. 
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Program Planning 
 

As mentioned above, it is crucial to work closely with your academic advisor in 

planning your program of studies.   The Program of Study (POS) for School Counselor 

students and the Prog for Clinical Mental Health Counseling students are available on the 

respective web sites of each program. The main program page 

http://www.csuohio.edu/cehs/casal/counselor-education-graduate-programs lists the links to 

both the School Counseling and Clinical Counseling web sites. The POS forms outline the 

requirements of the programs including the course work in the professional counselor 

sequence. Please refer to the appropriate guides for details about prerequisites, sequence of 

required courses, and possible elective options. The prerequisites are particularly important 

and students should review the prerequisite list at the end of this handbook to plan 

appropriately. While planning your program, be sure to allow for a proper balance between 

your work and school course load, especially during the Practicum and Internship sequence. 

There is a Master Schedule at the end of this handbook.  This schedule identifies which courses 

will be offered on specific nights each semester. This schedule should enable you to plan the 

majority of your scheduling far in advance. 

Class Attendance Policy 
 
Students should prepare for each academic term by referring to the "academic calendar" 

located on the University Homepage to determine when classes start. Course  attendance 

demonstrates professional behavior and is required in order for passing grades to be earned. 

Training to become a mental health or school counseling professional involves the ability to 

successfully perform the role while demonstrating responsible behaviors. Following is the 

CSU Counseling Programs Attendance Policy for all courses:  
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1) Every student is provided one free absence. That means you can miss a class during the 

semester without penalty to your grade.  Please use your chosen absence with discretion.  You 

are responsible for contacting a peer in the class to receive handouts and/or other information 

provided in your absence. 

2) If a student misses a second class, she or he will have a half letter grade deduction from the 

final grade otherwise earned, i.e., from an A to an A- (i.e., five points deducted). 

3) If a student misses a third class (excused or unexcused), she or he will be deducted an entire 

final letter grade (i.e., 10 points deducted). 

4) It is the student’s responsibility to come to class on time and to leave class at the designated 

time; being late and/or leaving early is disruptive to the class. 

5) Excessive lateness will significantly impact your participation and attendance grade.  It can 

be disruptive to the culture of learning. It is also a behavior we monitor in the program as it will 

not be tolerated in most working environments. If a student is repeatedly late, walking into class 

after the start time (more than once), this will be the equivalent of one absence. If you have a 

concern about being late for class, please contact the instructor. 

6) Leaving early is equivalent to an absence.  Please don’t ask me to make judgment calls for 

leaving early. 

7) If a student is experiencing what he or she believes to be an extenuating circumstance that 

would justify receiving an exception to the above policies, that student should compose a one 

page document explaining those circumstances. The situation will be reviewed by the entire 

faculty and a decision rendered as to whether there will be a grade policy exception. 

If a student becomes aware that he or she will, or has already, missed the first class meeting, 

it is the student's responsibility to contact the instructor to obtain a copy of the syllabus and to 
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clarify the expectations for the course. 

Plagiarism 

The CSU Graduate College policy on plagiarism is: 

Plagiarism is the act of presenting, as one's own the ideas, opinions, writings, or work of 
another person without appropriate scholarly attribution. This act is a form of academic 
dishonesty and is a serious incident of academic misconduct. Ideally, situations of plagiarism 
should be handled between the faculty member and the student. Any student who disagrees with 
the instructor's decisions should follow standard channels of communication, going first to the 
department chairperson and then, if still not satisfied, writing to the academic dean of the 
college in which the course is offered. The Review Committee of the Faculty Senate decides the 
matter if it cannot be settled within the college. The committee is composed of two faculty 
members of the University, nominated by the Faculty Senate Steering Committee and elected at 
large by the faculty, and one student member of the University Judiciary, elected by the 
members of the body. The decision of the Review Committee is final. If the student is found 
guilty, the instructor or the committee informs the appropriate academic dean. A record of the 
decision is placed in the student's academic file until the student graduates or separates from 
the University. A second infraction shall be cause for further action by the academic standards 
committee in the appropriate college. 
 
Students with Disabilities 
 

CSU aims to provide equal opportunity to all of its students. Services are available to those 

who might need some extra help because of a physical disability, communication impairment, 

or learning disability. This program is designed to address the personal and academic issues of 

physically handicapped students as they become oriented to campus. A full range of services, 

including braille writers, sign language interpreters, and specialized test administration, is 

offered. Students in this program may not need developmental courses, yet they may receive 

assistance until they graduate. The CSU campus is significantly barrier free. Interested students 

should consult the web site for the Office of Disability Services at 

http://www.csuohio.edu/disability/disability 

 
Grading System 
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After each academic semester of attendance at CSU, you will receive a Grade Report 

through the mail. The Grade Report indicates each course taken during the prior semester by 

department, course number, course title, semester hours, grade and quality points. An 

unofficial copy of your transcript is also available through Viking, the CSU data base for 

students. Your academic standing is expressed in a cumulative grade point average (GPA). 

Maintaining a 3.00 GPA during the Counseling program is a requirement of the Graduate 

College. Please note that if you are planning to apply to the Doctoral program in Urban 

Education: Counseling, a 3.25 GPA is required. The grading system in the CSU Graduate 

Catalogue is as follows:  

  A Superior graduate attainment. Valued at 4.0 quality points. 

  A- Valued at 3.7 quality points. 

  B+ Valued at 3.3 quality points. 

  B Acceptable graduate attainment. Valued at 3.0 quality points. 

  B- Attainment below graduate standards. Valued at 2.7 quality points. 

  C Attainment below graduate standards. Valued at 2.0 quality points. 

  F Failure. Valued at zero quality points. 

  U Unsatisfactory performance by a graduate student in selected courses. Grades of U do not influence a graduate 

student's grade-point average.  However, a U grade may be used for a program's optional dismissal  

decision. 

  I Incomplete. A non-credit grade indicating course work has not been completed. An "I" grade must  

be removed within a maximum of one semester (by the last day of instruction of the next semester) or it 

converts to a grade of F, whether or not the student enrolls the next term. An instructor may require  
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course  

work to be completed earlier. Incomplete deadline dates are noted on the University Registrar's Web  

page. 

An "I" grade may be assigned by the instructor when the following conditions are met: 

1. The student has the potential to pass the course. 

2. The student has not completed all requirements for reasons deemed justified by the instructor. 

It is highly recommended that a contract be developed between the student and the instructor 

delineating when and how final course requirements will be met. 

  T Temporary non-credit grade. The T grade can be given only in courses for which the offering department and the 

Dean of the College of Graduate Studies have authorized its use. It is given for specialized training, independent 

study, or thesis/ dissertation research that is progressing satisfactorily. Work that is given a T grade must be 

validated by a subsequent grade to count for graduate credit. T grades are not included in the calculation of the 

grade point average. 

  S May be used only for courses authorized by the Dean of the College of Graduate Studies. S grades indicate 

satisfactory completion of a course at the grade level of B or better. Although credit is granted for all courses with 

an S grade, the S grade is not included in the calculation of the grade-point average. 

  N/C No Credit audit grade for graduate courses. Not included in the calculation of the grade point average. 

  NS Progress that is Not Satisfactory in a thesis, dissertation, or alternate exit project. This grade may be given only in 

courses authorized by the Dean of the College of Graduate Studies. NS is a permanent grade designation. No 

credit is given for this grade, and it is not included in the calculation of grade-point average. However, an NS 

grade may be used for a program's optional dismissal decision. 
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  W Authorized Withdrawal. A grade of W is recorded when a student withdraws from a course following the 

University Registrar's procedures or those outlined in the Withdrawal Policy section below, during the period 

extending from the beginning of the third week of the semester to the final date for withdrawal. 

  X A grade assigned by an instructor when a student has not completed all assignments for reasons that cannot be 

determined. An X also will be assigned by the University Registrar when no grade is submitted by an instructor. If 

a grade change is not submitted by the end of the following semester, the X becomes an F. 

Note: There is no grade of C+, C- or D for graduate (500 to 899) courses. However, a C+ or D is 

a possible grade for graduate students enrolled in courses numbered 100 through 499. 
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**On rare occasions a student is unable to complete all the course assignments during 

the semester the course is taken. Students may request a grade of “I” (for incomplete) 

from an instructor only if the majority of the work is complete (meaning there are 

only 1 or 2 outstanding assignments) AND the student can demonstrate that 

compelling circumstances beyond their control make it impossible for them to 

complete the course. Please note: it is the instructor’s decision whether to assign an 

incomplete grade. If the instructor agrees, the student should bring the instructor an 

Incomplete Grade contract on which the instructor will draw up an agreement with the 

student about when the final work is due. Students not completing the work by the date 

specified on the contract will receive a grade of “F.” When the course assignments are 

completed, the instructor submits the final grade to the Registrar’s Office. The 

Registrar’s Office sets the latest cut-off date each semester by which all Incomplete 

grades from the previous semester must be completed. If the instructor has not 

submitted a grade change by the Registrar’s cut-off date, the Incomplete automatically 

reverts to an “F” grade. 

Academic Retention and Dismissal 
 

As stated in the Graduate Catalogue, students are not fully admitted to either the 

School or Clinical Mental Health Counseling programs until they have successfully 

completed both CNS 523 Small Group Laboratory (1 credit) and CNS 620, Laboratory in 

Counseling Techniques (3 credits). The CSU Graduate Catalogue policy on dismissal is as 

follows:  
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If, in 400- to 800-level courses, a student receives: 

a. two F grades, or 

b. accumulates a total of nine credit hours of B- or less grades and has a cumulative grade-point 

average below 3.0 

Then the student will be dismissed automatically from the University by the Dean of the College 

of Graduate Studies. Students carrying a cumulative grade point average of below 2.0 may not 

enroll in more than 13 credit hours in any semester. 

Action toward continuance in or academic dismissal from a program must be taken by the 

graduate program committee when a student receives: 

1. one grade of F or 
 

2. Two grades of less than B, or 
 

3. Two grades of NS 
 
The recommendation from this committee is forwarded to the Graduate Dean. 

The Graduate Bulletin states that dismissal is mandatory “if a student: 

a. receives a second grade of F, or 
 

b. accumulates a total of 9-credit hours of less than B grades and 

has a cumulative grade-point average below 3.00.” 

Grade Policy for Practicum and Internship 
 
Students who have two grades of B- on their transcript will not be approved for practicum or 

internship until they have submitted a statement to their advisor discussing two topics: 

1. what factors contributed to the B- grades, and 
 
2. what the student's plan is for addressing those factors to ensure that they do not continue 

to impinge on the student's professional functioning during the field placement.  
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Furthermore, any student who is dismissed from her or his internship site can be 

dismissed from the program.  

 
Developmental Assessment of Counseling Students 

 
In addition to the regular review of students who are having difficulty in academic or 

clinical instruction, the faculty discuss the progress of ALL non-degree, degree-seeking and 

“license only” counseling students at least once per semester and develop a plan of action for 

any student who is not meeting his or her potential. If a student is in need of remediation, the 

first step in is a meeting with the course instructor or advisor. If that meeting is not productive 

a “Concerned Student Conference” will be held with 2-3 faculty members in attendance and a 

specific plan of action will be developed. The three faculty members are usually the advisor, 

instructor, and the department chairperson or counseling section coordinator. 

Policy on Student Dismissal Related to Behavioral and Other Non-Academic Issues 
 
Student development is evaluated on 2 criteria: 

 
1. Skills required for effective counseling 

 
2. Potential to fulfill the appropriate professional roles and functions of counselors 

Criterion 2 is in part assessed by your ability to consistently demonstrate conduct consistent 

with the American Counseling Association Code of Ethics and Standards of Practice. You 

are also assessed in your ability to demonstrate competence in the following areas: 

• Capacity for empathy 
 

• Capacity for insight 
 

• Level of self-awareness in interactions with peers and clients 
 

• Ability to engage in self-reflection and personal and professional growth 
 

• Willingness to explore personal issues related to the practice of 
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counseling (countertransference issues) 

• Openness and receptivity to feedback 
•  
• Ability to integrate feedback into subsequent practice counseling sessions 

 
• Sufficient emotional stability to consistently attend to the needs of the clients 

 
• Ability to accurately assess your own strengths and weaknesses 

 
• Commitment to the profession 

 
When a Concerned Student Conference is requested, the meeting will include specific 

behavioral examples of the source of faculty concern, and specific steps/conditions the faculty 

is requesting for remediation.  Students can be dismissed from the program if a significant 

problem continues without satisfactory attention to and modification of the problem areas. 

Endorsement Policy for Counseling License 
 

Students in the School Counseling program are endorsed for licensure when the 

endorsement materials described above are sent from the College of Education to the Ohio 

Department of Education. Students in the Clinical Mental Health Counseling Program are 

endorsed for licensure when their official transcripts are sent to the State Counselor and Social 

Worker Board. Beyond this, students may request the recommendation of professors in the 

program when they are seeking other credentials or employment. Faculty reserve the right to 

refuse such requests when they believe they are unfamiliar with the students work and skills or 

when they have reason to believe the student should not be endorsed for credentials or 

employment for particular reasons. Should a concern arise about a student’s suitability for the 

profession while that student is taking a course, the course instructor is obliged to hold a 

Concerned Student Conference. If the instructor is a part-time faculty member, they should 

report their concern to the coordinator of the counseling programs or department chairperson 
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and set up a meeting with the coordinator and the student in question. 

Grade Policy for Professional Counseling License 
 
 
Please note that the Graduate College policy is maintenance of a 3.0 overall grade point 

average. Therefore, it would be mathematically possible for a student to earn a C and still 

meet the University grade standards.  However, the Ohio Counseling, Social Work, and 

Marriage and Family Therapy Board requires that Professional Counselor applicants have 

transcripts with no grades lower than a B-.  Therefore, if a student has a C on his or her 

transcript, the Board will require the student to re-take the course before the student is granted 

permission to take the licensure exam. 

 
Registration 

 
Refer to your respective Program of Study to select courses from the core curriculum, 

specialization areas and suggested electives. Be aware that all courses are not offered each 

semester, but follow a rotation schedule. Summer courses are only offered if there is sufficient 

enrollment. Generally speaking, any summer course with enrollment below 15 students will 

be cancelled. Graduate School Bulletins for an upcoming semester are posted in advance of 

registration for that semester. These bulletins list the courses being offered in the upcoming 

semester as well as provide information about when you should register. Students may register 

by telephone, fax, or in person at the Office of the Registrar, 1414 Keith Building.  Please 

note that occasionally specific registration procedures change, so be sure to read all material 

sent from the Registrar’s Office to stay informed. 

If you are experiencing financial difficulties, you may be able to arrange a Budget 

Payment Plan, which disperses payment over the course of the academic semester. Consult 

with a representative from the Bursar’s Office for further information. 
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Add/Drop and Withdrawal 
 
The	CSU	Graduate	Catalogue	polices	on	Adding,	Dropping	or	Withdrawing	from	classes	is	as	follows:		

	

Add/Late Add 

Adding classes can be done through CampusNet through the first week of the term. See 
the academic calendar for the exact dates for each academic term. All subsequent adding must 
be done with the appropriate late add form and must have confirmation of payment from 
the Office of Treasury Services. Please follow all directions and deadlines stated on the 
appropriate late add form. 

Drop/Withdrawal 

Dropping/Withdrawing from classes can be done via CampusNet through the established 
deadline reflected in the academic calendar. Non-attendance does NOT constitute an official 
withdrawal from classes. Questions regarding the refund schedule for classes can be directed to 
the Office of Treasury Services at (216) 687-3615. 

Medical Withdrawal 

Students seeking a medical withdrawal from the university are strongly encouraged to consult 
with their college advising office before making any registration changes. Once they have 
withdrawn from classes, students need to consult with the Office of Treasury Services. 

Military Withdrawal 

Students who are called to active military duty have two options for their class work. Students 
may: 

1. Withdraw ("W") from ALL courses with a full refund of all tuition and fees; or 
2. Take and Incomplete ("I") for ALL courses with the understanding that the "I" would be 

extended until the student has had an opportunity to finish class requirements following his/her 
return to school after the completion of active duty status. 

Affected students need to present an official copy of the military orders to the Office of the 
University Registrar at Campus411 All-in-1 at the Main Classroom Building, Room 116 and to 
their instructors. The Office of the University Registrar will provide copies of the orders to 
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the Office of Treasury Services and Financial Aid Office. All questions about financial aid 
implications can be directed to the Financial Aid Office at (216) 687-3764. 

Petitions/Appeals 

If you wish to be exempt from program, University, or Graduate College requirements 

and/or regulations, you may petition for an exception. Some petitions may be at the level of the 

College of Education and Human Services while others may be at the level of the Graduate 

College. The Graduate College petition guidelines are as follows:  

The following guidelines must be followed so that petitions can be presented in a way most 

likely to correctly inform the College of Graduate Studies Petitions Committee. This body 

conducts the final review of graduate petitions. 

When referring to a course, include the course number, title, semester taken, and the instructor's 

name. Any petition requesting an exemption from a course requirement, a late withdrawal, or an 

extension of an incomplete grade must include an instructor's dated statement. The instructor's 

statement MUST include: 

1. information on the student's attendance and performance in the course; 

2. whether or not the student's request is supported by the instructor; and 

3. the instructor's rationale for supporting, or not supporting, the petition. 

All requests for action on the grounds of medical, personal, legal, or work-related difficulties, 

either previous or ongoing, MUST include written documentation of the situation and a dated 

and signed statement on official letterhead from the appropriate person (attorney, doctor, dentist, 

employer, etc.). The documentation provided MUST address directly how the difficulties noted 

had an adverse effect on the student's academic performance. Without this 
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information/documentation, petitions will be returned to the student without Petitions Committee 

action. 

Please note that the University Graduate Council has determined that poor academic 

performance on a midterm examination or in other course requirements does not constitute 

sufficient grounds for granting a student a late withdrawal from a course. 

If questions arise in preparing a petition, contact the College of Graduate Studies at (216) 687-

9370. All other petitions are likely handled at the College of Education and Human Services 

(COEHS) level. The college’s Education Student Services Center has compiled the following 

chart to guide you in which petition form to use.   

        

Type of Request   Petition to Use   

 
Change a grade that has gone from 
an Incomplete, NA, or X to an F 

  

 
GRAD COLLEGE PETITION (must also 
include a CHANGE OF GRADE form signed 
by course instructor, department chair, 
and associate dean of college) 
  

  

 
Exit requirement request (relating 
to Comprehensive Exam, Thesis, 
Project, Dissertation) 

  
 
CEHS PETITION 
  

  

 
Extend 6 year Statute of Limitation 
for Completing Master's program 

  

 
CEHS PETITION (must also include Course 
Relevancy form for each course beyond 
6-yr. limit; in addition, Graduate Credit 
Transfer form must be completed if 
courses beyond limit are from another 
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institution) 
  

 
Extend an Incomplete deadline after 
the deadline has passed 

  
 
GRAD COLLEGE PETITION 
  

  

 
Late Add/Register/Re-Register after 
Friday of second week of term 

  
 
GRAD COLLEGE PETITION 
  

  

 
Late Withdrawal from a course after 
9 th week of term 

  
 
GRAD COLLEGE PETITION 
  

  

 
Practicum request (e.g., waive, late 
application, special placement) 

  
 
CEHS PETITION 
  

  

 
Student Teaching request (e.g., 
waive, late application, special 
placement, take course during 
student teaching, repeat student 
teaching) 

  
 
CEHS PETITION 
  

  

 
Substitute a course for a course 
required in your program 

  
 
CEHS PETITION 
  

  

 
Waive a course required in your 
program 

  
 
CEHS PETITION 
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Waive a Graduate College 
Requirement 

  
 
GRAD COLLEGE PETITION 
  

  

 
Waive College of Education 
Requirement 

  
 
CEHS PETITION 
  

  

 
Other    

See Academic Advisor JH 170 
 

 

 
Grade Appeal Procedures 

Once the Office of the University Registrar receives a letter grade, a faculty member may change 

the grade 

1. because of an error in computation; 

2. due to a recording error; or 

3. because of circumstances he or she deems "extraordinary" which bears on the appropriateness of 

the grade awarded. 

A change of grade request for a graduate course requires the approval of the Dean of the College 

of Graduate Studies. 

Grade Dispute Procedures 
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In disputing a course grade, the burden is on the student to demonstrate that an error has occurred 

or that a non-uniform standard was applied in the assignment of the course grade. 

If a student feels that an instructor's assignment of a course grade is improper, the student should 

discuss the matter with the instructor within forty-five days following completion of the semester 

in which the course was taken. 

If resolution does not result from this meeting, the student should promptly write to the 

chairperson of the instructor's department (or an appropriately designated substitute), stating the 

nature of the dispute and its justification. The chairperson will provide the course instructor with 

a copy of the student's statement and any additional documents submitted. The instructor should 

promptly respond, in writing, and a copy must be provided to the student. Further statements and 

documentation may be collected, if necessary, by the chairperson. 

Once the written record is complete, the chairperson meets with the student (and instructor if 

possible in a three-way conference) to try to resolve the dispute. Any student who is not satisfied 

with the outcome of the meeting with the instructor and the department chairperson may 

continue the dispute by petitioning the College of Graduate Studies Grade Dispute Committee. In 

such cases, the chairperson must promptly transmit a copy (paper or electronic) of all submitted 

documents, including the chair's recommendation concerning the dispute, to the College of 

Graduate Studies Grade Dispute Committee. The Committee will: 

1. inform both the student and the instructor of the Committee's membership; 

2. send both parties copies of all written documents received and any additional materials gathered 

by the Committee; 

3. allow both parties to respond in writing to any new materials assembled; and 
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4. schedule a hearing inviting both the student and instructor to present their positions on the 

dispute. Both the student and the involved faculty member are expected to be present at the 

hearing. 

The recommendation of the College of Graduate Studies Grade Dispute Committee, along with a 

copy of the entire grade dispute file, is forwarded for final decision to the University Admissions 

and Standards Committee, which limits its review to the determination of the following of due 

process. The decision of the University Admissions and Standards Committee is transmitted in 

writing to both the student and the instructor. There is no further appeal within the University 

from the Admissions and Standards Committee's decision. 

Transfer Credit 
 

Transfer credit is subject to departmental regulations and is not permitted without the approval of 

the Graduate Program Committee concerned. Departments may limit transfer credit to less than 

the maximum permitted by the College of Graduate Studies. 

1. All transfer credit must be earned at an accredited graduate college or university and not have 

been utilized to fulfill a requirement for any other degree. 

2. Transfer credit cannot exceed nine graduate hours for master's degree students, and one-third of 

the total graduate hours required for certificate, licensure, and doctoral degree students. Requests 

for an extension of the limit on transfer credit must be approved by the department/program 

graduate committee. Such requests do not require review and approval by the College of 

Graduate Studies Petitions Committee. 
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3. All credits requested for transfer must carry a letter grade of A, A-, B+, or B in graduate courses. 

No S/F graded courses may be transferred. Petitions are not considered for an exemption from 

this requirement. 

4. All transfer credit must be within the six-year statute of limitations on course work applicable to 

fulfillment of graduate degree, certificate, or licensure requirements at the time of program 

completion. Requests for an extension of the six-year limit on transfer credit must be approved 

by the departmental/program graduate committee. Transfer credits taken ten or more years 

previous to the anticipated point of degree completion also must be reviewed and approved by 

the College of Graduate Studies Petitions Committee. 

5. Students seeking transfer credit must have Regular Graduate Student Status and be in good 

academic standing at both Cleveland State University and the school at which the credits were 

earned. 

6. Students admitted to Cleveland State must receive prior approval to take courses elsewhere as 

Transient Students for transfer into their programs. 

7. Credit awarded in transfer is not recorded on a transcript until the student has completed twelve 

hours of graduate (500- to 800-level) course work at Cleveland State University and has 

achieved a graduate grade point average of 3.0 or better. 

Graduate Credit Transfer forms may be downloaded at http://www.csuohio.edu/graduate-

studies/current-students/graduate-students-downloadable-forms. They are also available in the 

College of Graduate Studies and program offices. 

 
Student and Professional Organizations 

 
All regular students are encouraged to be actively involved in appropriate professional 

organizations including The American Counseling Association, The Ohio Counseling 
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Association, The American School Counseling Association, and the Ohio School Counseling 

Association. Details about professional http://www.csuohio.edu/cehs/casal/counselor-

education-program-overview) 

Cleveland State University has an active chapter of Chi Sigma Iota (Chi Sigma Upsilon 

Chapter) and all School and Clinical Mental Health Counseling counseling students meeting 

membership criteria are encouraged to join. The details about Chi Sigma Iota are also on the 

Counseling Programs website at http://www.csuohio.edu/cehs/casal/counselor-education-chi-

sigma-upsilon 

Graduate Assistantships and Scholarships 
 

CASAL offers several graduate assistantships for qualified graduate students. 

Assistantships consist of either tuition support with a stipend, or tuition support only. 

Responsibilities vary but may include administrative and/or research duties.  Interested 

students should contact the CASAL office (Julka Hall 275, 687-4613) regarding the 

availability and requirements of these positions. 

Another form of financial assistance available through the Counseling Programs is the 

David Lawrence Santoro Scholarship Award. This award was founded as a way to recognize 

master’s level counseling who are committed to the profession and who have demonstrated 

leadership or leadership potential in this field.  The application deadline is May 1 of each year,
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and the award is $1000 given the following academic year, with the money to be applied 

toward a counseling course. Finally, there is the Daniel D. Drake scholarship offered 1-2 times 

a year. Scholarship awards are money that can be applied to books or tuition.  

Practicum (CNS 680) and Internship (CNS 686/687 for Clinical Mental Health 

Counseling and CNS 685 for School Counseling) 

Prerequisites for practicum are CNS 523, 617, 620 and 622.  Practicum should be a training 

experience that happens approximately mid-way through a student's degree program, and is a 

one semester, 100-hour field experience in a school or clinical setting.  Internship comprises 

an intensive, two semester learning experience of supervised counseling at a field setting for 

Clinical Mental Health Counseling and School Counselor candidates.  Internship should occur 

at the conclusion of a student's program.  Prerequisites for both Practicum and Internship are 

listed in the Graduate Catalog and are strictly adhered to by the Counselor Education Faculty. 

Practicum is currently offered in Spring and Summer terms. The two-semester internship 

sequence is offered Fall/Spring only.  Specific responsibilities for Practicum/Internship are 

listed i n  t he Counseling Practicum or Learning Contract that are available on the 

department webpage. 

All students intending to complete their Practicum or Internship must first attend the 

Practicum and Internship Orientation meeting. The Practicum Orientation meetings are 

regularly scheduled in the Fall semester for the students intending to do their practicum the 

following semester. For example, students planning to complete their practicum in the Spring 

or Summer 2009 semester would attend the Practicum Orientation meeting in Fall of 2008.  

For Internship, the Orientation meeting is always held early in March prior to Spring Break, 

for those students beginning their internship the following Fall.  Please note that there will 
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only be a guaranteed seat in a section of practicum or internship for those students who 

submitted their application by the deadline and attended the orientation meeting. 

There are specific requirements for the credentials and qualifications of the site 

supervisors who are supervising students on internship. School Counseling site supervisors 

must be Licensed School Counselors, who have a minimum of 2 years of experience as a 

School Counselor prior to supervising the intern. Clinical Mental Health Counseling site 

supervisors must hold a PCC license with the “Supervisor” endorsement (PCC-s) from the 

Ohio Counselor and Social Worker Board. 

Liability Insurance 
 

Students must obtain professional liability insurance before the start of Practicum or 

Internship.  The American Counseling Association offers this insurance at a low cost to its 

members, and student rates are even lower.  More information about liability insurance is 

provided both in CNS 620 and in the Practicum orientation meeting. 

Certificate Programs 
 

As of Fall Semester, 2008, there are two Graduate Certificate programs available; the 

Graduate Certificate in Early Childhood Mental Health Counseling, and the Chemical 

Dependency Certification.  The Program Coordinator for the Chemical Dependency 

Counseling program is Dr. Stephanie Drcar (s.drcar@csuohio.edu ) and the coordinator of 

Early Childhood Mental Health is Dr. Katie Wootton (k.wootton@csuohio.edu). 

Early Childhood Mental Health Counseling 
 

Early Child Mental Health Services are supportive interventions 

designed to strengthen the optimal development of a young child within the 

context of the family and community. Young children and families served 
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include premature, underweight, medically fragile or chronically ill babies; 

young children with identified disabilities or developmental delays; adolescent 

parents; depressed parents; parents who are unprepared or overwhelmed by the 

care of a baby/child; and parents at social or emotional risk in the care-giving 

role. This program is designed to be delivered in an online and weekend 

intensive format to draw students from across the state of Ohio. 

Certificate Requirements 
(16 credit hours)
  

   
Core Courses 
CNS 
510 Early Childhood Development & Mental Health (3 credit hours) 

CNS 
511 Families and Early Childhood (3 credits hours) 

CNS 
512 Early Childhood Assessment (3 credit hours) 

CNS 
513 

Techniques and Interventions for Early Childhood Mental 
Health Professionals (3 credit hours) 

CNS 
514 

Internship in Early Childhood Mental Health and Behavioral 
Consultation (4 credit hours) 

 

Chemical Dependency Certification 
 
Cleveland State University is now offering a Chemical Dependency Counseling 

Certificate offered jointly between the Counseling and Social Work programs. The 

program is the first in the state of Ohio to be accredited by the Ohio Chemical 

Dependency Professionals Board. All students holding a master’s in counseling 

or social work OR current students are eligible for the certificate program. The 5 

courses in this program (15 credits total) prepare master’s level students in 

counseling or social work for all the academic requirements necessary for all 

levels of chemical dependency licensure. Students must also complete 
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experiential hours that can be done in practica, internships, or in the field. These 

courses can also be used by school counselors seeking updated information on 

Substance Abuse Prevention. 

 
Undergraduate seniors in a behavioral science program or graduates from a 

Bachelor’s program in behavioral science who want to pursue licensure can take 

the five courses but will need an additional hours 100 contact hours for the 

academic training portion. These 100 hours are infused in the Counseling and 

Social Work curricula. The courses for the certificate are designed to meet the 

academic credential for all three levels of Chemical Dependency Counseling 

issued by the Ohio Chemical Dependency Professionals Board (OCDPB). 

Licensed Chemical Dependency Counselor II (LCDC-II) 

Licensed Chemical Dependency Counselor III (LCDC-III) 

Licensed Independent Chemical Dependency Counselor (LICDC)   

The entire certificate will be offered fall and spring (and sometimes summer) of every year. The 
courses are as follows: 

 

SWK 694 Theories & Procedures in Addictions Treatment 

CNS 501 Chemical Dependency Assessment, Prevention, Treatment 

CNS 502: Pharmacology of Addiction 

CNS 503: Legal/Ethical Issues in Addictions 

CNS 623: Group Work (Includes addictions modules)
 
 Ohio Licensure and NBCC Certification 

 
The M.Ed. in Clinical Mental Health Counseling fulfills the academic requirements for 

 

students to sit for the National Counselor Examination (NCE) that leads to the PC license. 
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After two years, paid supervised experience, graduates can take the National Clinical Mental 

Health Counselor Exam (NCMHCE). Ensuring that all requirements are fulfilled during and 

after completion of the Counselor program is your responsibility. Consult with your advisor 

regarding the specifics of licensure requirements, or contact the State of Ohio Counselor and 

Social Worker Board, 77 S. High St., 16th Floor, Columbus, Ohio 43266-0340, (614) 466-0912. 
 

The Counselor Education faculty runs review courses for the NCE, OAE and NCMHCE each  
 
year in fall or spring semesters through Continuing Education.  
 
You may also access the Counselor and Social Worker website at http://www.cswmft.ohio.gov/   
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The M.Ed. program in School Counseling meets the academic requirements for the State 
 

of Ohio Professional Pupil Services License for School Counseling. T h e y  c a n  u s e  

t h e  O h i o  A s s e s s m e n t  f o r  C o u n s e l o r s  ( O A E )  e x a m  a s  t h e i r  

g r a d u a t i o n  e x i t  r e q u i r e m e n t .  Graduates of the M. Ed. Consult with your 

advisor regarding the specifics of licensure requirements. More information may be obtained 

at the State Department of Education website at http://www.ode.state.oh.us/ 

Ohio Assessment for Educators (School Counselor) Exam 
 

Successful completion of the OAE School Counselor examination is required for 

School Counselor licensure. Contact the College of Education/Education Students Service 

Center (Julka Hall 170) or the university testing services (UC 253B, 687-2272) for 

information about when and where the OAE is offered. ***BE SURE TO SAVE SEVERAL 

COPIES OF YOUR OAE TEST TRANSCRIPT WHEN YOU PASS THE EXAM. 

 
Program Exit Requirements 

 
The program exit requirement exists as the final academic activity students must 

satisfactorily complete in order to earn their Master’s degree. Students have 3 exit requirement 

options: 
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1. passing score on OAE or NCE 
 

2. Thesis or research project 
 

3. Comprehensive Examination 
 

Students can take their OAE at any time they wish, but many take it during their 

internship year.  The advantage of taking OAE at the beginning of internship is that the 

coursework is mostly completed, and there is ample time leeway if there were any problems 

on testing day (car trouble, illness, etc.) to reschedule the test. The disadvantage of using the 

NCE for the Clinical Mental Health Counseling students is that permission is not usually 

given by the state board to take the NCE until the student is within about a month of 

finishing internship.  If the student does not pass the NCE and is using the NCE as the exit 

requirement, then the student will not be able to have his or her Master’s degree conferred 

until the NCE is passed. 

The Comprehensive Exam (“comps”) is a three and a half-hour essay exam is given 

once a semester.  Normally, students complete the comprehensive exam during the last 

semester in which they are taking coursework.  Once you have filed for graduation at the 

graduation office (UC 400), your name will automatically be placed on the comprehensive 

examination list. You should check with your advisor as to the test date, format, and 

preparation tips. 

You also have the option to choose a thesis or an exit project to fulfill the counseling 

program requirements.  Both options entail an in-depth investigation of a topic and the 

formation of a committee to guide the planning and progress of the work. A thesis usually 

counts for four graduate credits. These credits substitute for electives in the program. To 

initiate the thesis/project option, pick up a Thesis Proposal Approval Form from the CASAL 
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office or from the Education Student Service Center (RT 1401) and complete it with input 

from your advisor. 

Program Exit Survey 
 

Students are asked to complete an exit survey at the end of their academic program. 

This provides the faculty with important, valuable feedback about the student perspectives of 

the strengths and needs of the program. 

Graduation/Commencement 
 

A graduation application must be on file for the term the student intends to graduate for 

the posting of the degree to occur. There is no backdating of degrees. An application received 

after a term ends will be processed for the next term and the student is responsible for adhering 

to all requirements of the final term of graduation. In general, degree candidates should apply for 

graduation two semesters before their expected graduation date. Specific graduation application 

deadline dates may be found 

at http://www.csuohio.edu/enrollmentservices/registrar/graduation.html. Graduation applications 

can be obtained from Campus411. 

The University holds a Commencement ceremony in May for individuals who have completed 

all degree requirements by the end of the spring semester, and in December for those who have 

completed all degree requirements by the end of the summer and fall semesters. 

Students are encouraged and expected to attend Commencement. In order for a Master's Degree 

student to participate in the University commencement ceremony, he or she must have completed 

all course work required to fulfill degree requirements and have defended the thesis or completed 

any required exit project, capstone course, or other exit requirement for the degree. 
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COMPLETION OF CERTIFICATE AND LICENSURE PROGRAMS 

1. A student has a period of six years from date of entry into the College of Graduate Studies to 

complete requirements for a graduate certificate or graduate licensure program. Only course 

work, including transfer credit and credit by examination, completed within the immediate past 

six-year period will apply toward program completion. 

2. A maximum of one-third of graduate certificate or graduate licensure program requirements may 

be satisfied with Cleveland State University course work taken at the 400-level. Only 400-level 

courses taken from a department or program other than the one awarding the certificate or 

licensure may be used to meet completion requirements. No 400-level courses taken by a student 

as an undergraduate may be used to meet graduate certificate or licensure requirements. 

3. Subject to departmental/program approval, a maximum of one-third of the requirements for a 

certificate or licensure program may be satisfied via transfer credit. (See the Transfer Credit 

Policy earlier in this section of the Catalog.) 

4. Subject to departmental/program approval, not more than one-third of the requirements for a 

graduate certificate or licensure program may be satisfied via Credit by Examination. (See the 

Credit by Examination Policy earlier in this section of the Catalog.) 

5. No 400-or-above-level course work with a grade of C may be used to meet graduate certificate 

program requirements. A maximum of six credits of 400-or-above-level course work with a 

grade of C may be used to meet licensure program requirements. 

6. Not more than 50 percent of the required credits for a graduate certificate or licensure program 

can be satisfied by a combination of: 

a. 400-level courses; 

b. graduate transfer credit; and 
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c. credit by examination for 500and-above-level courses. 

7. No course work taken on an S/F, S/U, or audit basis may be used to satisfy graduate certificate or 

licensure program requirements. 

8. A minimum grade-point average of 3.0 for all 400-and-above-level work is required to satisfy 

licensure program requirements. A minimum grade-point average of 2.75 is required to be 

awarded a graduate certificate. Individual graduate certificate programs, however, may set the 

minimum GPA requirement at a higher level for the completion of their particular graduate 

certificate programs. 
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Counselor	Education	Program		
Master	Schedule		

Beginning	Fall	2018	
(Revised	as	of	7/10/2017)	

	
The	following	courses	are	typically	offered	during	the	semesters	indicated.	We	cannot	guarantee	which	
days	summer	courses	will	be	offered	since	they	are	flexibly	scheduled.		Please	note	there	may	be	
variations	due	to	budget	and	enrollment	fluctuations	particularly	in	the	summer.	All	classes	can	be	
canceled	because	of	low	enrollment.	
	
Fall=	F,	Spring=	SP,	Summer=	SMR	
	
Curriculum:	
COURSE	
NUMBER	

COURSE	TITLE	 	
CREDITS	

SEMESTERS	
OFFERED	

FALL	
DAY	

SPRING	
DAY	

SMR	

ALD	603	 LIFESPAN	DEV	
	

3	 F,SP,SMR	 M	or	
online	

W	or	
online	

II	
T/TH	
	

CNS	504	
(previously	
604)	

CULT	FNDTAN	 3	 F,SP,SMR	 M	 T	 I	
M/W	

CNS	505	
(Previously	
CNS	611)	

APPRAISAL	 2	 F,SP,SMR	 T/	OR	
WEB	

M/	OR	
WEB	

I	
M/W	

CNS	517	
(Previously	
CNS	617)	

ETHICS	 3	 F,	SP,SMR	 M	 W	 I	
T/TH	

CNS	523	 SMALL	GROUP	
LAB	(9	week	
course)	

1	 F,SP,SMR	 H	 W	 I	
T/TH	

CNS	524	
(Previously	
CNS	624)	

CAREER	 3	 F,SP,SMR	 TH	or	
WEB	

M	or	
WEB	

II	
WEB	

CNS	529	
(Previously	
CNS	629)	

INTRO	CLINICAL	 3	 SP,	SMR	 	 W	or	
WEB	

I	M/W	

CNS	578	
(previously	
CNS	678)	

FNDATION	GUID	 3	 F,	SMR	 T	 	 I	T/TH	
OR	WEB	

CNS	620	 LAB	 3	 F,SP,	SMR	 W	 TH	 II	
T/TH	

CNS	622	 THEORY	 3	 F,SP	 TH	 T	 6W2	
M&W	

CNS	623	 GROUP	 3	 SP,SMR	 x	 M	 I	
T/TH	

	 	 	 	 	 	 	
CNS	634	 COUNS	&	SPIR	 2	 SMR	–		 	 	 II	

M/W	
CNS	644	 Counseling	LGBT	

Clients	
3	 SMR	 	 	 II	

M	&	W	
CNS	650	 CASE	STUDIES	 3	 F,	SP	 W	 W	 	
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CNS	670		 COUNS	CHILDREN	 3	 F,SMR	 H	 	 II	
M/W	

	 	 	 	 	 	 	
CNS	679	 PROGAM	

PLANNING	
3	 SP,	SMR	 	 T	 II	M/W	

OR	
WEB	

CNS	680	 CLINICAL	
PRACTICUM		

3	 SP,	SMR	 	 T	 12	
Week	(2	
sections)	
M	or	W	

CNS	685	 SCH	INTNSP	
	
	

3	 F,SP	 M&W	
2	
sections	

M&W	
2	
sections	

	
	
	
	

CNS	686	 CLINICAL	INT	1	 3	 F	 M	(4	
sections)	

	 	

CNS	687	 CLINICAL	INT	2	 3	 SP	 	 M	(4	
sections)	
	

	

CNS	701	 ADV	APPRAISAL	 3	 SP	 	 TH	 	
CNS	702	 INDVDL	

INTELLLIGENCE	
TESTING	

3	 SP	ODD	YEARS	 	 M	 	

CNS	703	 PERS	TESTING	 3	 F	 T	 	 	
CNS	706		 PSYCHOPATH	 3	 F,SP	 W	 TH	 	
CNS	709	 PSYCOPHARM	 3	 SP	 	 T	

	
	

CNS	712		 THEORY	PERS	 3	 SP	 	 W	 	
CNS	738		 FAMILY	 3	 SP	even	years	 	 M	 M	
	
	
Certificate	programs	(all	clinical	electives)	
Chemical	Dependency	
Course	
Number	

Course	Title	 Credits	 Semesters	
Offered	

Day	 Time	 Online	

CNS	501	 Chemical	Dependency:	
Assess,	Treat,	Prevent	

4	 F,	SP,		
SU-M&W	
5-9:10pm	

Saturday	 9:00	AM-	
12:50	PM	

No	

CNS	
502	

Pharmacology	of	
Addiction	

1	 F,	SP,	SU	 3	Saturdays	
(first	month	
of	the	
semester)	

1:00	PM-	
5:10	PM	

No	

CNS	
503	

Legal	Ethical	Issues	in	
Substance	Dependence	

1	 F,	SP,	SU	 3	Saturdays	
(second	
month	of	the	
semester)	

1:00	PM-	
5:10	PM	

No	

	
Early	Childhood	Mental	Health	
CNS	510	 Early	Childhood	

Development	&	Mental	
Health	

3	 F			 Saturday	
(3-4	face	to	face	
meetings,	the	rest	

9:00	AM-	
12:30	PM	

Hybrid	
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web-based)	
CNS	511	 Families	and	Early	

Childhood	
3	 F	 Saturday	

(3-4	face	to	face	
meetings,	the	rest	
web-based)	
	

1:00	PM-	
430PM	

Hybrid	

CNS	512	 Early	Childhood	
Assessment	

3	 SP	 Saturday	
(3-4	face	to	face	
meetings,	the	rest	
web-based)	

9:00	AM-	
12:30	PM	

Hybrid	

CNS	513	 Techniques	and	
Interventions	for	Early	
Childhood	Mental	
Health	Professionals	

3	 SP	 Saturday	
(3-4	face	to	face	
meetings,	the	rest	
web-based)	

1:00	PM	–	
430PM	

Hybrid	

CNS	514	 Internship	in	Early	
Childhood	Mental	
Health	and	Behavioral	
Consultation	

4	 AS	
NEEDED	

Saturday	
(3-4	face	to	face	
meetings,	the	rest	
web-based)	

9:00	AM-	
1:30	PM	

Hybrid	

	
	
Clinical	Coursework	Requirements	
Students	are	required	by	law	to	have	20	semester	hours	in	clinical	coursework	spread	across	the	four	
area	indicated	in	the	law	(OHIO	REVISED	CODE	4757-13-01e)	Each	area	of	the	Ohio	law	pertaining	to	the	
clinical	training	of	Professional	Clinical	Counselors	is	outlines	below	along	with	the	CSU	courses	offered	
that	meet	each	are	of	the	law.	Course	descriptions	of	each	course	can	be	found	in	the	graduate	
catalogue.		
	
AREA	1:	PYSCHOPATHOLOGY-	This	includes	courses	in	abnormal	behavior,	personality	disorders,	and	
psychopathological	conditions	specific	to	developmental	phases	in	the	life	span.	
	 	
	 CNS	712:	Theories	of	Personality	and	Counseling	(3	credits)	
	 	
	 CNS	510:	Early	Childhood	Development	and	Mental	Health	(3	credits)	
	
AREA	2:	EVALUATION	OF	MENTAL	AND	EMOTIONAL	STATUS-	Includes	the	use	of	assessments	
procedures	for	diagnosis	and	treatment	planning	and	focuses	on	administering	and	interpreting	
individual	and	group	standardized	tests	of	mental	ability	and	assessment.	
	 	
	 CNS	701:	Assessment	for	counselors	(3	credits)	
	 	
	 CNS	702:	Individual	Intelligence	Testing	(3	credits)	Prerequisite-admission	into	counseling	
program	
	 	
	 CNS	703:	Personality	Assessment	(3	credits)	Prerequisite-admission	into		 counseling	
program	
	 	
	 CNS	512:	Early	Childhood	Assessment	(3	credits)	
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	 CNS	501:	Chemical	Dependency:	Assessment,	Prevention,	Treatment	(4	credits)	This	course	
also	counts	under	area	#4	but	students	clinical	course	work	totals	must	be	20,	meaning	you	can’t	count	
there	hours	twice	but	can	apply	them	across	the	two	areas.	
	
AREA	3:	DIAGNOSIS	OF	MENTAL	AND	EMOTIONAL	DISORDERS-	This	includes	the	use	of	the	current	
Diagnostic	and	Statistical	Manual	of	the	American	Psychiatric	Association	and	an	understanding	of	the	
current	ICD.	Includes	the	use	mental	status	exams,	symptom	identification,	etiology	and	
psychodynamics	of	mental	and	emotional	disorders.	
	 	
	 CNS	706:	Psychopathology	and	Diagnosis	for	Counselors	(3	credits)	
	
AREA	4:	METHODS	OF	INTERVENTION	AND	PREVENTION	OF	MENTAL	AND	EMOTIONAL	DISORDERS	&	
TREATMENT	OF	MENTAL	AND	EMOTIONAL	DISORDERS-	This	Area	includes	several	specialty	courses	
with	regard	to	diagnosis,	client	population,	and	methods	of	intervention	as	well	as	developing	and	
implementing	a	treatment	plan,	reporting	and	assessing	progress	in	treatment,	appropriate	referral	
procedures,	formulation	of	timelines	and	knowledge	of	psychotropic	medications	on	clients.	SPECIAL	
NOTE:	under	the	old	law	this	area	was	actually	two	areas,	areas	four	and	five.	Under	the	new	law	the	
two	are	combined.	
	 	
	

CNS	501:	Chemical	Dependency:	Assessment,	Prevention,	Treatment	(4	credits)	This	course	
also	counts	under	area	#2	but	students	clinical	course	work	totals	must	be	20,	meaning	you	can’t	count	
there	hours	twice	but	can	apply	them	across	the	two	areas.	
	 	
	 	

CNS	502:	Pharmacology	of	Addiction	(1	Credit)	
	 	
	 CNS	503:	Legal	/Ethical	Issues	Treating	Drug	Dependence	(1	Credit)	
	 	
	 CNS	511:	Families	and	Early	Childhood	(3	Credits)	
	 	
	 CNS	513:	Techniques	and	Interventions	for	Early	Childhood	Mental	Health		 	
	 Professionals	(3	Credits)	
	 	
	 CNS	514:	Internship	in	Early	Childhood	Mental	Health	&	Behavioral		 Consultation	(4	Credits)	
	 	
	 CNS	650:	Case	Studies	(3	Credits)	
	 	
	 CNS	634:	Counseling	and	Spirituality	(2	Credits)	
	 	
	 CNS	670:	Counseling	Children	and	Adolescents	(3	Credits)	
	 	
	 CNS	709:	Psychopharmacology	for	Counselors	(3	Credits)	Prerequisite	EDE		 731)	
	 	
	 CNS	738	Family	Counseling	(3	Credits)	
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Master	Schedule	



Counselor Education Program  
Master Schedule  

Beginning Fall 2018 
(Revised as of 7/10/2017) 

 
The following courses are typically offered during the semesters indicated. We cannot 
guarantee which days summer courses will be offered since they are flexibly scheduled.  
Please note there may be variations due to budget and enrollment fluctuations particularly 
in the summer. All classes can be canceled because of low enrollment. 
 
Fall= F, Spring= SP, Summer= SMR 
 
Curriculum: 
COURSE 
NUMBER 

COURSE TITLE  
CREDITS 

SEMESTERS 
OFFERED 

FALL 
DAY 

SPRING 
DAY 

SMR 

ALD 603 LIFESPAN DEV 
 

3 F,SP,SMR M or 
online 

W or 
online 

II 
T/TH 
 

CNS 504 
(previously 
604) 

CULT FNDTAN 3 F,SP,SMR M T I 
M/W 

CNS 505 
(Previously 
CNS 611) 

APPRAISAL 2 F,SP,SMR T/ OR 
WEB 

M/ OR 
WEB 

I 
M/W 

CNS 517 
(Previously 
CNS 617) 

ETHICS 3 F, SP,SMR M W I 
T/TH 

CNS 523 SMALL GROUP 
LAB (9 week 
course) 

1 F,SP,SMR H W I 
T/TH 

CNS 524 
(Previously 
CNS 624) 

CAREER 3 F,SP,SMR TH or 
WEB 

M or 
WEB 

II 
WEB 

CNS 529 
(Previously 
CNS 629) 

INTRO 
CLINICAL 

3 SP, SMR  W or 
WEB 

I M/W 

CNS 578 
(previously 
CNS 678) 

FNDATION 
GUID 

3 F, SMR T  I T/TH 
OR 
WEB 

CNS 620 LAB 3 F,SP, SMR W TH II 
T/TH 

CNS 622 THEORY 3 F,SP TH T 6W2 
M&W 

CNS 623 GROUP 3 SP,SMR x M I 
T/TH 

       
CNS 634 COUNS & SPIR 2 SMR –    II 

M/W 
CNS 644 Counseling LGBT 

Clients 
3 SMR   II 

M & W 
CNS 650 CASE STUDIES 3 F, SP W W  
CNS 670  COUNS 

CHILDREN 
3 F,SMR H  II 

M/W 
       
CNS 679 PROGAM 

PLANNING 
3 SP, SMR  TH II M/W 

OR 
WEB 



CNS 680 CLINICAL 
PRACTICUM  

3 SP, SMR  T 12 
Week (2 
sections) 
M or W 

CNS 685 SCH INTNSP 
 
 

3 F,SP M&W 
2 
sections 

M&W 
2 
sections 

 
 
 
 

CNS 686 CLINICAL INT 1 3 F M (4 
sections) 

  

CNS 687 CLINICAL INT 2 3 SP  M (4 
sections) 
 

 

CNS 701 ADV 
APPRAISAL 

3 SP  TH  

CNS 702 INDVDL 
INTELLLIGENCE 
TESTING 

3 SP ODD 
YEARS 

 M  

CNS 703 PERS TESTING 3 F T   
CNS 706  PSYCHOPATH 3 F,SP W TH  
CNS 709 PSYCOPHARM 3 SP  T 

 
 

CNS 712  THEORY PERS 3 SP  W  
CNS 738  FAMILY 3 SP even years  M M 
 
 
Certificate programs (all clinical electives) 
Chemical Dependency 
Course 
Number 

Course Title Credits Semesters 
Offered 

Day Time Online 

CNS 501 Chemical Dependency: 
Assess, Treat, Prevent 

4 F, SP,  
SU-M&W 
5-9:10pm 

Saturday 9:00 AM- 
12:50 PM 

No 

CNS 
502 

Pharmacology of 
Addiction 

1 F, SP, SU 3 Saturdays 
(first month 
of the 
semester) 

1:00 PM- 
5:10 PM 

No 

CNS 
503 

Legal Ethical Issues in 
Substance Dependence 

1 F, SP, SU 3 Saturdays 
(second 
month of the 
semester) 

1:00 PM- 
5:10 PM 

No 

 
Early Childhood Mental Health 
CNS 510 Early Childhood 

Development & 
Mental Health 

3 F   Saturday 
(3-4 face to face 
meetings, the rest 
web-based) 

9:00 AM- 
12:30 PM 

Hybrid 

CNS 511 Families and Early 
Childhood 

3 F Saturday 
(3-4 face to face 
meetings, the rest 
web-based) 
 

1:00 PM- 
430PM 

Hybrid 

CNS 512 Early Childhood 
Assessment 

3 SP Saturday 
(3-4 face to face 
meetings, the rest 
web-based) 

9:00 AM- 
12:30 PM 

Hybrid 

CNS 513 Techniques and 
Interventions for Early 

3 SP Saturday 
(3-4 face to face 

1:00 PM – 
430PM 

Hybrid 



Childhood Mental 
Health Professionals 

meetings, the rest 
web-based) 

CNS 514 Internship in Early 
Childhood Mental 
Health and Behavioral 
Consultation 

4 AS 
NEEDED 

Saturday 
(3-4 face to face 
meetings, the rest 
web-based) 

9:00 AM- 
1:30 PM 

Hybrid 

 
 
Clinical Coursework Requirements 
Students are required by law to have 20 semester hours in clinical coursework spread across the 
four area indicated in the law (OHIO REVISED CODE 4757-13-01e) Each area of the Ohio law 
pertaining to the clinical training of Professional Clinical Counselors is outlines below along with 
the CSU courses offered that meet each are of the law. Course descriptions of each course can be 
found in the graduate catalogue.  
 
AREA 1: PYSCHOPATHOLOGY- This includes courses in abnormal behavior, personality 
disorders, and psychopathological conditions specific to developmental phases in the life span. 
  
 CNS 712: Theories of Personality and Counseling (3 credits) 
  
 CNS 510: Early Childhood Development and Mental Health (3 credits) 
 
AREA 2: EVALUATION OF MENTAL AND EMOTIONAL STATUS- Includes the use of 
assessments procedures for diagnosis and treatment planning and focuses on administering and 
interpreting individual and group standardized tests of mental ability and assessment. 
  
 CNS 701: Assessment for counselors (3 credits) 
  
 CNS 702: Individual Intelligence Testing (3 credits) Prerequisite-admission into 
counseling program 
  
 CNS 703: Personality Assessment (3 credits) Prerequisite-admission into 
 counseling program 
  
 CNS 512: Early Childhood Assessment (3 credits) 
  
 CNS 501: Chemical Dependency: Assessment, Prevention, Treatment (4 credits) This 
course also counts under area #4 but students clinical course work totals must be 20, meaning you 
can’t count there hours twice but can apply them across the two areas. 
 
AREA 3: DIAGNOSIS OF MENTAL AND EMOTIONAL DISORDERS- This includes the 
use of the current Diagnostic and Statistical Manual of the American Psychiatric Association and 
an understanding of the current ICD. Includes the use mental status exams, symptom 
identification, etiology and psychodynamics of mental and emotional disorders. 
  
 CNS 706: Psychopathology and Diagnosis for Counselors (3 credits) 
 
AREA 4: METHODS OF INTERVENTION AND PREVENTION OF MENTAL AND 
EMOTIONAL DISORDERS & TREATMENT OF MENTAL AND EMOTIONAL 
DISORDERS- This Area includes several specialty courses with regard to diagnosis, client 
population, and methods of intervention as well as developing and implementing a treatment 
plan, reporting and assessing progress in treatment, appropriate referral procedures, formulation 
of timelines and knowledge of psychotropic medications on clients. SPECIAL NOTE: under the 
old law this area was actually two areas, areas four and five. Under the new law the two are 
combined. 



  
 

CNS 501: Chemical Dependency: Assessment, Prevention, Treatment (4 credits) This 
course also counts under area #2 but students clinical course work totals must be 20, meaning you 
can’t count there hours twice but can apply them across the two areas. 
  
  

CNS 502: Pharmacology of Addiction (1 Credit) 
  
 CNS 503: Legal /Ethical Issues Treating Drug Dependence (1 Credit) 
  
 CNS 511: Families and Early Childhood (3 Credits) 
  
 CNS 513: Techniques and Interventions for Early Childhood Mental Health   
 Professionals (3 Credits) 
  
 CNS 514: Internship in Early Childhood Mental Health & Behavioral 
 Consultation (4 Credits) 
  
 CNS 632: Seminar in Counseling: Human Sexuality 
  
 CNS 650: Case Studies (3 Credits) 
  
 CNS 634: Counseling and Spirituality (2 Credits) 
  
 CNS 670: Counseling Children and Adolescents (3 Credits) 
  
 CNS 709: Psychopharmacology for Counselors (3 Credits) Prerequisite EDE  731) 
  
 CNS 738 Family Counseling (3 Credits) 
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