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The teacher as a responsive, reflective professional:  a partner in learning

Professionalism/Inquiry/Contextualism/Partnership


EST 586 – Student Teaching: Early Childhood Special Education
4 Credits
Master Syllabus

Fall 2014
	Instructor:
	Anne Price
	
	Section:
	

	Phone:
	216-802-3043
	
	Email:
	a.e.price@csuohio.edu

	Office:
	JH 187
	
	Office Hours:
	Monday – Friday, 8-5, by appt.

	Meeting Times:
	Field hours, varied
	
	Room:
	Field site


I. Course Description 
Prerequisite(s): Must be enrolled as a graduate student in the College of Education, have completed all prerequisite and/or corequisite courses, have a 3.00 GPA in professional education courses, and have a cumulative GPA of 2.75 to be eligible for this course. Prerequisite: Prior application and approval of the Office of Field Services. University-supervised student teaching experience in one or two settings (different from experience in ESE 576): preschool programs for children with disabilities and/or primary grade special education programs, observing and teaching or providing early intervention services under the direction of a cooperating teacher. For initial licensure students, student teaching must be completed during the Fall or Spring semesters. Those seeking a second credential may be able to complete student teaching during summer with a minimum experience of 200 hours. Successful completion requires demonstration of competencies necessary for licensure as an Early Childhood Intervention Specialist.

II. Course Rationale 

This is the required student teaching course for an Early Childhood Intervention Specialist licensure.
III. Texts

There is no required text for this course.
IV. Course Goals and Objectives  
Knowledge 

The Student Teaching Intern will demonstrate knowledge in the following areas:

1. Typical child development and how specific disabilities and “at risk” conditions might affect a child’s development progress; (INQUIRY, CONTEXTUALISM) (A, B, C)
2. The characteristics and educational needs of young children with disabilities (CONTEXTUALISM, PROFESSIONALISM) (A)
3. Best practice in early childhood education for children with or without disabilities or “at risk” conditions (INQUIRY, CONTEXTUALISM) (A, B, C)
4. Various assessment procedures, e.g., written, observational, formal, informal, and affective as well as cognitive (INQUIRY, CONTEXTUALISM) (A)

5. A variety of program models for serving young children with special needs (CONTEXTUALISM, PROFESSIONALISM) (A, B, C, D)
6. The curriculum content (developmentally appropriate, academic and fundamental), plus the Ohio content area standards and school policy formulated by the school district in which the student is working. (PROFESSIONALISM, CONTEXTUALISM, PARTNERSHIP) (A, B)
7. Knowledge of the appropriateness of specific learning objectives and task analysis. (INQUIRY, CONTEXTUALISM) (A, C)
8. Knowledge of the appropriateness of classroom materials and activities for selected student objectives. (INQUIRY, CONTEXTUALISM)(A, B, C)
9. Ways to facilitate successful inclusion for young children with disabilities. (INQUIRY, CONTEXTUALISM, PARTNERSHIP, PROFESSIONALISM) (A, B, C, D)
10. Collaborating effectively with (e.g. culturally, racially, linguistically) diverse families. (CONTEXTUALISM, PARTNERSHIP, PROFESSIONALISM) (D)
11. Teaming practices with other professionals. (PARTNERSHIP, PROFESSIONALISM) (D)
12. General Ways in which culture influences children’s learning. (CONTEXTUALISM) (A, B, C, D)
13. The Council for Exceptional Children standards and how they relate to the College of Education and Human Services’ outcomes. (PROFESSIONALISM) (D)
Skills

The Student Teaching Intern will demonstrate the ability to:

1. Assess children’s learning levels in the basic skill (i.e., developmental and functional) and content areas using both formal and informal methods (INQUIRY, CONTEXTUALISM) (A, C)

2. Plan and implement developmentally and exceptionality appropriate early intervention/early education for diverse (e.g. culturally, racially, linguistically, etc.) young children with special needs. (INQUIRY, CONTEXTUALISM) (A, B, C) 

3. Develop Individual Educational Plans. (INQUIRY, CONTEXTUALISM, PARTNERSHIP, PROFESSIONALISM) (A)

4. Select materials and activates that are age-appropriate and meet the developmental, functional and academic needs of young children with disabilities from diverse populations (e.g. cultural, racial, linguistic, etc., diversity) (INQUIRY, CONTEXTUALISM) (A, B, C)

5. Develop a variety of active learning experiences using multi-sensory and multi-disciplinary approaches that includes play-based intervention for young children with special needs. (INQUIRY, CONTEXTUALISM) (A, C) 

6. Use appropriate technology to support the learning of young children with disabilities. (INQUIRY, CONTEXTUALISM) (A, B, C)

7. Design a variety of instructional materials, e.g. games, manipulative materials, semi-concrete materials. (INQUIRY, CONTEXTUALISM) (A, C)

8. Utilize effective classroom management techniques. (INQUIRY, CONTEXTUALISM, PARTNERSHIP) (B)

9. Create a climate conducive for learning. (PROFESSIONALISM, CONTEXTUALISM, PARTNERSHIP) (B)
10. Collect data on student learning, analyze them, reflect on their work, and develop strategies for improving learning. (INQUIRY, CONTEXTUALISM, PARTNERSHIPS, PROFESSIONALISM) (A, B, C, D)
11. Work effectively with diverse (e.g. culturally, racially, linguistically, etc.) families and other professionals (CONTEXTUALISM, PARTNERSHIPS) (D)
12. Cooperatively plan and monitor students’ progress with other educational personnel, when students receive related services (such as physical therapy, speech therapy, etc.) and/or are enrolled in a general classroom. (INQUIRY, CONTEXTUALISM, PARTNERSHIP) (A, B, C, D)  
Dispositions

The Student Teaching Intern will demonstrate dispositions that reflect:

1. Positive personal qualities associated with being a classroom teacher, e.g., openness, sensitivity to human needs, positive responses toward pupils, and a sense of fairness. (CONTEXTUALISM, PROFESSIONALISM) (A, B, C, D)   
2. A philosophy of early intervention and education which is grounded in principals of best practice including the provision of services in a least restrictive environment. (INQUIRY, CONTEXTUALISM, PARTNERSHIP, PROFESSIONALISM) (A, B, C, D)   
3. The need to plan, implement, and evaluate daily lesson plans and student progress on a regular basis (PROFESSIONALISM) (A, B, C, D) 

4. A concern for performing in an appropriate and professional way by planning, implementing, and evaluating daily lesson plans, giving careful attention to correct grammar and English usage. (PROFESSIONALISM) (D)

5. A philosophy that recognizes the primary of the family in services to young children. (CONTEXTUALISM, PARTNERSHIP) (D)  

6. An appreciation for and valuing of parent/professional partnerships. (CONTEXTUALISM, PARTNERSHIP, PROFESSIONALISM) (D)

7. Respect for and sensitivity to diversity (e.g. cultural, racial, religious, ability, etc.) (CONTEXTUALISM, PARTNERSHIP) (A, B, C, D)    

8. A desire to be cooperative, flexible, punctual, and enthusiastic toward responsibility. (PROFESSIONALISM) (D)

9. A professional demeanor, including language, attire, and performance. (PROFESSIONALISM) (D)
10. An attitude that acknowledges the professional role of the teacher in defining, transmitting and enforcing standards of professional practice. (PROFESSIONALISM) (D)
V. Instructional Strategies/Activities Related to Technology and Diversity

In keeping with CSU’s commitment to preparing effective urban educators, candidates are required to complete at least one major field experience (practicum or student teaching) in a city designated by the Ohio Department of Education as “urban.” 

As part of every lesson plan, candidates are expected to explain how their learning outcomes are based on a thorough knowledge of the educational contexts and the students they teach.  They need to demonstrate responsiveness to a wide variety of student diversity, including gender, race, ethnicity, ability, and interest.  Prompts for some Guided Reflections explicitly require candidates to reflect on the social issues that impact education in diverse educational settings.  The Teacher Work Sample assignment requires candidates to explain how the instructional strategies they use are appropriate for the students in the classroom.

Candidates are assessed on their effective use of technology in each formal observation, and at least one of their Engaged Lesson plans should demonstrate the use of technology to involve learners actively in content.

VI. Course Requirements
a. Field Requirements  

· Student teaching candidates complete a minimum of 450 hours in an early grades (PK-3) classroom.  These hours are composed of the full school day plus all contractual obligations of the mentor teacher for the entire 15-week semester. In addition, all practicum candidates will attend five seminars during the semester.

· Candidates must apply for placements through the Office of Field Services (OFS) by completing an online application at the beginning of the semester prior to practicum according to OFS deadlines.  The Office of Field Services will determine candidate eligibility based on GPA requirements, course pre-requisites, completion of necessary background checks and immunizations, and the satisfactory completion of the Taskstream portfolio Checkpoint 2.

· Candidates are expected to observe, assist, and co-teach with the mentor teacher to complete the assignments listed below.  Candidates will be observed a total of six times in the classroom by the CSU supervisor and twice by the mentor teacher.  For each observation, the candidate must provide a full lesson plan in advance and is expected to complete a Response Reflection for each formal observation by the supervisor. 
· At the midpoint and end of the semester, the candidate will participate in a “triad meeting” with the university supervisor and mentor teacher to assess progress in the course and to determine the final aggregated observation scores.
b. Assignments/Assessments
· edTPA (Taskstream) - The edTPA is mandated for all teacher candidates in Ohio as an assessment of readiness to teach. You will receive a comprehensive handbook providing full details of this assignment from the Office of Field Services.  You will prepare the materials for this assessment with guidance from your supervisor.  The TPA includes three tasks: planning, instruction, and assessment.  The assessment is focused on student learning and is designed around the principles that successful teachers follow including the need to: apply knowledge of subject matter (either academic or non-academic) and subject-specific pedagogy, develop and apply knowledge of their learners’ varied needs, consider research/theory about how learners learn, and reflect and act on evidence of the effects of their instruction on learning and/or performance.  As a performance-based assessment, the edTPA is designed to engage you in demonstrating your understanding of teaching and learning in authentic, experiential ways. 
· Employment Portfolio (Taskstream) - During your student teaching semester, instead of uploading Choice Artifacts, you will prepare an Employment Folio.  This folio is a useful tool to demonstrate your teaching competencies for your supervisor.  You also have the option to publish your Employment Portfolio to the web to provide potential employers with a URL so they can access your materials.
· IEP/IFSP (Taskstream) - Develop an IEP for at least one child. Use the Ohio Department of Education IEP form. If the school district in which you are matched uses a different form, you may use the district’s IEP. School districts develop IEP at various times of the year; some write them in the spring, some in the fall, and others develop them around the students’ birthdays. If IEPs are being written for students in your matched classrooms during your experience there, select one student and draft an IEP for him or her. Your mentor teachers may want to use this as the basis for the actual IEP that will be finalized in the meeting. However, even if they do not want to use it in this way, you should develop the IEP to give you experience in this process. If IEPs are not being developed for students during your internship, you should select a student and develop an IEP to give you practice with this process.
· 5 Engaged Lesson Plans – During the course of the semester, you must prepare and teach a minimum of five lessons that incorporate strategies to engage students actively in learning.  These strategies may include:

· Peer engagement or cooperative learning activities

· Learning centers

· Technology enhanced instruction

· Problem-based or inquiry learning

· Response Reflections – Candidates will complete written reflections on a weekly basis.  Some of these reflections will be responses to focused questions addressing critical topics at specific times during the semester.  Others will require response to formal observations.  The responses will be designed to mirror the types of reflections that will be required as part of the Ohio Resident Educator program during the first four years of fulltime teaching.  
· In addition to these written assignments, candidates must complete and satisfy the criteria for a Taskstream Checkpoint 3 portfolio to be eligible for licensure.  For complete guidelines, refer to the Taskstream handbook and template, or contact the Associate Dean of Academic Programs.

VII. Grading criteria
A field grade is earned through a calculation of three separate variables:

The student teaching course is graded as “satisfactory” or “unsatisfactory.”  To earn a “satisfactory” rating in student teaching, an intern must meet requirements in three separate categories:

· Written assignments

· Observation scores of supervisor and mentor (Domains A-C)

· Disposition scores (Domain D)

All assessments are graded on a scale of 0-3, with 2 being a proficient level.  Every assignment will identify expectations for “meeting requirements.”  Any assignment or observation that does not “meet requirements” will result in an “unsatisfactory” grade for student teaching.

Designated assignments must be submitted through Taskstream; the remainder submitted to supervisor.

VIII. Course Outline

	Week
	Topic
	Activity/Assignment 

(Taskstream requirements marked with an *)
	Due Date

(Individual instructor will complete)

	1
	
	Context for Learning
	

	2
	Seminar 1 Supervisor Observation 1
	Engaged Lesson 1

Response reflection 1
	

	3
	Mentor Observation 1
	Lesson plans for learning segment (plans, instructional materials, assessment tools)

Engaged Lesson 2

Distribute video consent forms

Response reflection 2
	

	4
	Supervisor Observation 2
	Planning commentary

Collect video consent forms

Engaged Lesson 3

Response reflection 3
	

	5
	Seminar 2
	
	

	6
	Full co-teaching begins (occurs during weeks 6-14) 

Supervisor Observation 3
	Videotaping

Response reflection 4
	

	7
	Midterm triads held by the end of week 8
	IEP/IFSP*
	

	8
	Seminar 3 Supervisor Observation 4
	Instructional Commentary

Response reflection 5
	

	9
	
	Student Work Samples/Evidence of Feedback


	

	10
	Mentor Observation 2

Seminar 4
	Assessment Commentary

Response reflection 6
	

	11
	Supervisor Observation 5


	Complete edTPA submitted*

Response reflection 7
	

	12
	
	Engaged Lesson 4


	

	13
	Seminar 5 Supervisor Observation 6
	Employment portfolio*

Engaged Lesson 5

Response reflection 8
	

	14
	
	Taskstream checkpoint portfolio*

Response reflection 14 (Taskstream summative checkpoint self-assessment)
	

	15
	Final triads completed
	
	

	Finals
	
	
	


IX. Course Policies

A. Attendance/engagement policy.  Regular attendance is required for all field experiences.  This includes all field hours as well as orientations, associated seminars, and other professional activities affiliated with the internship.  All students are expected to:

a. Be present for the full duration of the time scheduled for each day.  Preparation and discussion with a mentor teacher may require that an intern arrive early or stay later in the day.  These times may be agreed upon by the intern, the mentor teacher, and the supervisor.  Leaving early and/or arriving late are not permissible without advance notification and permission.  Missing over an hour on any day is considered an absence.

b. Sign in and out every time they enter or leave the field placement school, using the system designated by the school.  Interns are expected to wear their lanyard with CSU student ID at all times in the building.

c. Complete the Intern Attendance Form daily, file this with the mentor teacher, and make it available each time the supervisor observes.

d. Excused absences may be granted due to unforeseen circumstances only (e.g. serious illness, death in family, personal tragedy, legitimate university business).  Excused absences are limited to three (3) with proper communication with university supervisor and mentor teacher.  Each excused absence beyond three must be verified and each must be made up.  Unexcused absences are not permitted for any reason. Unexcused or more than three excused absences may result in a Concern Conference, required make-up time, requirements to withdraw from the experience, or unsatisfactory grades that may require repeating an experience.
e. Notify the mentor teacher, university supervisor and school secretary ahead of time of any anticipated absences (e.g. religious observances or medical concerns) or as soon as possible in the case of unexpected absences.  Mentor teacher and supervisor must approve for an absence to count as excused.

f. If interns will be absent and they have instructional responsibilities scheduled while they will be absent, it is their responsibility to leave detailed plans and materials for the mentor teacher who will ‘cover’ for the intern.

B. Late assignment policy.  To be eligible for full credit, an assignment must be submitted on time.  Assignments submitted within two weeks of the due date receive a deduction of .5 points per week late.  No assignments will be accepted more than two weeks late.
C. Professionalism. Even though field experience is not a paid job, students should act as professionally as possible to impress mentor teachers and supervisors.  Professionalism encompasses many areas of behavior, including dispositions, courtesy, attendance and punctuality, appearance, initiative, fulfillment of responsibilities, ethical behavior, and protection of student confidentiality.  For complete guidelines on professional behavior, refer to the Office of Field Services Handbook.  Failure to demonstrate professional behavior at any point in the experience may jeopardize an intern’s continuation in his/her program.
D. Ethics.  Cleveland State requires all interns to follow the professional guidelines set by the College of Education and Human Services and the Code of Ethics established by the National Education Association.  
E. Ethical and Responsible Technology Use.  All interns must adhere to the CSU Information and Technology Resources General Policy when using computer equipment on campus or at the field site.  In addition to the CSU policies, interns are responsible for learning and following the technology policies and procedures of the district in which they are placed. The application of these policies includes, but is not limited to, any of the following activities:
a. Use of computer, tablets, or personal electronic devices
b. Access to computer systems

c. Possession of computer software or data

d. Copying or use of computer software or data

e. Use of computer accounts

f. Use of computer-related equipment 
NOTE:  While cell phones are widely used for personal mass multimedia communication, interns should consult with their mentor teacher and district policies to establish an agreement about the acceptable professional use of these devices as part of their internship experience.

F. Plagiarism/Academic Integrity.  The CSU Student Handbook describes plagiarism as stealing and/or using the ideas or writings of another in a paper or report and claiming them as your own. This includes but is not limited to the use, by paraphrase or direct quotation, of the work of another person without full and clear acknowledgment. 

     Minor infractions comprise those instances of cheating, plagiarism, and/or tampering which affect the grade of an individual class assignment or project of lesser (<25% of grade) importance. Multiple instances of minor infractions within a course or across courses constitute a major infraction. 

     Major infractions comprise those instances of cheating, plagiarism, and/or tampering which affect the overall course grade, such as a major/comprehensive exam, term paper or project, final grade evaluation, or academic standing and status. Major infractions automatically result in an entry on the student's permanent record that the student has engaged in academic misconduct. 

     Procedures of reporting plagiarism are described in the Student Handbook, available at http://www.csuohio.edu/studentlife/.  Additional information on plagiarism is available at the CSU Writing Center, RT Library 124; (216) 687-6981 or http://www.csuohio.edu/academic/writingcenter. 

G. Students with Disabilities. Educational access is the provision of classroom accommodations, auxiliary aids and services to ensure equal educational opportunities for all students regardless of their disability. Any student who feels he or she may need an accommodation based on the impact of a disability should contact the Office of Disability Services at (216)687-2015. The Office is located in MC 147. Accommodations need to be requested in advance and will not be granted retroactively.
H. Technical Help.  If you have a question about Taskstream or require technical assistance with videotaping or editing, you should visit the Center for Educational Technology in JH 118 during posted hours or contact Heather Gallacher (687-3743; h.gallacher@csuohio.edu) or Brian Yusko (875-9774; b.yusko@csuohio.edu) 

I. Professional Dispositions.  One important aspect of your education is the development of professional dispositions—ways of working, thinking, and interacting with others—in three areas: Professionalism, Work Ethic, and Communication Skills. You should be monitoring your own development beginning now and continuing throughout your teaching career. The Student List of Professional Dispositions which you received with your acceptance into your program (also available at http://www.csuohio.edu/cehs/students/ofs/docs/FlagSystem.doc) is your guide.
X. Bibliography

Include up-to-date primary bibliographic citations in full APA format.
XI. Alignment Matrix

List each of the course goals and objectives from Section IV.  For each, show alignment with relevant outcomes (columns shown are for initial teaching licensure programs).  Other programs may modify columns to reflect relevant SPA and external accreditation standards.  For each goal/objective, identify specific activities, assignments, or assessments related to each.  For programs using Taskstream, note Taskstream requirements with an asterisk.  
	Goal/Objective
	CREATE Outcome(s)
	Ohio Standards for the Teaching Profession
	SPA Standards
	Ohio Board of Regents Requirements
	Assessments, Activities, or Assignments

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


1. CREATE Outcomes available at the college web site
2. Ohio Standards for the Teaching Profession available at the Ohio Department of Education http://education.ohio.gov/Topics/Teaching/Educator-Equity/Ohio-s-Educator-Standards
3. SPA Standards available at SPA websites

4. Ohio Board of Regents Requirements listed below available at https://www.ohiohighered.org/education-programs/standards-requirements
· Resident Educator Licensure Requirements

· School Operating Standards

· Value-Added Progress Dimension

· Instruction for Individuals with Dyslexia

· Ohio Standards for Professional Development

Appendix 
(Master syllabus only; omit for instructor-specific syllabus)

Syllabus Developer 

Anne Price

Brian Yusko
Faculty 

List names of current faculty who typically teach the course.  Include part-time faculty who have regularly taught the course for two semesters or more.

Course Rotation
Indicate typical meeting times and offerings (time of day, fall/spring/summer)

Undergraduate/graduate Cross-listed Courses

For courses that are cross-listed, indicate the differences in requirements between the undergraduate and graduate offerings of the course. 
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