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3 (OSTP 2, OSTP 3, OSTP 4)

ooking back at issue 2, you can see how to unpack a

standard into ‘|l can” statements. As you are planning

lessons and considering pre-assessment, formative explain
assessment during the lesson, and post-assessment, allow
these “l can” statements and Bloom’s Taxonomy to guide your
planning process and assist you in creation of assessments.

Describe

e If the verbs of the standard in your unit are “Describe” and
“Explain” (see standard and “l Cans” in sidebar to the right), look for
them on Bloom’s Wheel or Bloom’s taxonomy (see the pinwheel below),
and find other verbs that will help you measure the same skills.
Describe is in the Bloom’s level Remember. Other verbs associated with
this skill level include: list, write, relate, name, tell, and find.

« Student mastery of the learning target/ | can statement is measured by
assessments. You need to gauge student skill level with pre-
assessment, monitor learning during the lesson with formative
assessment, and measure progress with post-assessment.

A

e In planning the whole learning segment, you will prepare pre-
assessment of the whole standard, and as you plan each lesson,
you will need pre-assessments for each learning target/i can
statement. See pre-assessment ideas linked on page 2.

e Throughout each lesson, you will use formative assessment strategies to
measure “ | cans.” Be careful to make sure your assessments (pre,
during the lesson, and post) are measuring the right skill level by
aligning the verb in your assessment with the verb from the learning
target. “l can list characters,” can be measured by find, describe, nam
write, tell, and relate.

* Finally, at the conclusion of the lesson, you need to provide closure
again assess students’ ability to hit the learning target through an e
ticket or closing activity.

* When students are able to show evidence of being able to do all that
the unit “l can” statements say they should know and be able to do,
there is sufficient evidence that they have hit the provided learning
targets, and they are ready for a summative assessment. See more
about formative and summative assessments on the next page.



http://milasunshine.blogspot.com/2012/09/blooms-taxonomy-in-digital.html
http://milasunshine.blogspot.com/2012/09/blooms-taxonomy-in-digital.html

Formative and Summative Assessment
(OSTP 3)

Formative vs. Summative
Assessment

For a larger version of this Venn Diagram click here



http://kingcolemedia.com/?page_id=1137
http://www.scholastic.com/content/collateral_resources/pdf/m/mentors0708kechiawilliams/PreAssessmentStrategies.pdf
http://gssd.ca/docs/student%20srvcs/Module2PreassessmentStrategies.pdf
https://daretodifferentiate.wikispaces.com/Pre-Assessment
http://www.sde.idaho.gov/site/formativeInterim/docs/FormativeAssessmentTools.pdf
http://wvde.state.wv.us/teach21/ExamplesofFormativeAssessment.html
http://kingcolemedia.com/?page_id=1137
http://www.scholastic.com/content/collateral_resources/pdf/m/mentors0708kechiawilliams/PreAssessmentStrategies.pdf
http://gssd.ca/docs/student%20srvcs/Module2PreassessmentStrategies.pdf
https://daretodifferentiate.wikispaces.com/Pre-Assessment
http://www.sde.idaho.gov/site/formativeInterim/docs/FormativeAssessmentTools.pdf
http://wvde.state.wv.us/teach21/ExamplesofFormativeAssessment.html
http://kingcolemedia.com/?page_id=1137
http://kingcolemedia.com/?page_id=1137

Co - Teaching Approach 3: Station Teaching

Station Teaching, also known as Centers
in many elementary classrooms, involves getting
students into small groups and having students
rotate through each station to complete all tasks
(Murawski and Spencer, 2011,p. 99). Having stations
and the ability to “chunk” instruction allows for more
opportunity to differentiate and individualize instruction
based upon the needs of the students in each group.

True co-teaching stations does not just mean that
students are in cooperative learning groups and
rotating through different activities. Like the other
approaches, it involves co-planning, co-instructing, and
co-assessing. The co-planning piece in this approach is
especially important to ensure a smooth lesson.

Co-planning:
¢ Teachers need to decide upon grouping techniques.
* Will students be in homogenous groups or
heterogeneous groups
* Why? Provide a rationale for the choice in
conjunction with the task.
¢ Teachers need to consider how many stations are
appropriate for their class.

(OSTP 5, OSTP 6)

* Are students ready to have an independent work
station? If not, just use two stations.

* Do the tasks for today need 4 stations - including
2 independent work stations?

» Teachers need to consider what the pacing of the
lesson will look like.

e How much time will students spend at each
station?

* Will the lesson start with a team teaching or one
teach, one support mini lesson or another
strategy?

* How will teachers provide closure at the end of
the lesson?

» How will teachers manage the transition?

¢ Teachers need to plan ground rules for all stations
to be conducive for learning.

* What is an appropriate volume?

* Who will check on the independent group?

* What techniques will teachers employ if they
need to check-in with each other?

* How will students be held accountable for work at
each station?

* What is the plan for students who do not complete
tasks at each station prior to moving to the next?



http://education.ohio.gov
http://education.ohio.gov

